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The Prince’s Teaching Institute Yearbook

This Yearbook containg summaries of the action-based research projects
completed in 20147415 by headteachers and subject leaders as part of our Schools

Leadership Programme and Schools Programme Associate Department Scheme,

The projects:
e focUson teachingand learning
o sUpport collaboration
o ancoUrape staff Lo develop their spacialist subject knowladge

o axtend and enthuse pupils within and bayvond the curriculum

We hope yvou will find these of interest and that you may take inspiration from the

ideas presaented.

The Yearbook also looks ahead to some of oUr plans for the coming 2015416

academicyeaar,

Full project reparts are available to members and can be found in our anlinea
Staffroorm At wwew, princes-tl org Uk/staffroom. Information about the FTI and our

LUpcoming evants can ba found At wiak. prin ces-th.ors Lk,

.4/2015 3
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Highlights
of our year

Emma Jane Kirby
BBC Correspondent

Schools Programme

Schools Leadership
Programme

“The Schools Leadership
Programme will make me take
action in my school”

MFL
Autumn Residential

“It is fantastic to now be part
of a network where we can
ultimately make a difference in
shaping the future of MFL"

Geography,
Mathematics and
Science Summer
Residential

“What an amazing opportunity.
| will no longer be afraid to fully
explore the complexity of many
issues on a range of subjects
and areas”




Dr Rita Gardner CBE Director,
Royal Geographical Society
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Anu Ojha OBE Director,
National Space Academy

Headteachers’
Residential

“This conference has
reinforced my vision and
supported my leadership
direction. This will have
lasting effect on my school”

200 SUBJECT
LEADERS AND
HEADTEACHERS
ATTENDED,

93% OPTED TO
JOIN OUR
PROGRAMMES



Wendy Cope OBE
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Highlights
of our year

Dr David Starkey CBE

Fieldwork in Salford Quays

CPD Subject Days

500 teachers attended
28 exciting events, taking
expert knowledge back
to school

Launch of the Primary
Leadership Programme

“I feel inspired to strengthen
the importance given to subject
knowledge - improving teacher
education and professional
development”

“I felt inspired within 10 minutes
of starting. | am looking forward
to trying everything”



“l have found interest in topics

that | previously would have been
nervous about. | was able to love
my subject and be challenged by it”

New Teacher
Subject Days

700 new teachers boosted their
confidence to bring the latest
thinking into their classrooms




How we raise standards

“The Schools Programme is helping us to add
to the depth and enjoyment of the curriculum”

FOR SUBJECT LEADERS

Promoting excellent subject teaching

We connect teachers with academics, authors, engineers, linguists and
diplomats to bring them the latest high-level thinking in their subjects.

We re-ignite teachers’ passion for their subject and support them to
continue to update their subject knowledge throughout their careers.

Inspiring teachers to raise the level of challenge for all pupils

In 2014/15

* 91% of members have increased the coherence and quality of challenge
within their curriculum
77% have increased the level of extra-curricular provision in their
department
75% have increased the amount of subject-based professional development
that they do

“The most effective teachers have deep knowledge of the subjects they
teach, and when teachers’ knowledge falls below a certain level it is a
significant impediment to students’ learning”

The Sutton Trust, What Makes Great Teaching, October 2014



FOR SCHOOL LEADERS

A focus on whole-school leadership
that puts subjects at its heart

Members gather annually to reflect on the purposes of education and
share their experiences in all aspects of school leadership. We support
them to develop whole-school approaches to leadership, staffing and the
curriculum, in order to improve quality, rigour and challenge for pupils
of all abilities and backgrounds.

In 2014/15

e 96% of members have increased the development of leadership skills
in their school

e 94% have increased the focus on teaching and learning in their school

e 79% have increased their links with other schools

“Without a doubt

the Schools Programme
has reinvigorated my
approach to A Level and
raised the bar for GCSE”

83 8 subject departments and senior leadership teams

in 35 1 schools are PTI members - @@

THE 7
PRINCE’S
TEACHING
INSTITUTE

2019




A look ahead

For up to date information see www.princes-ti.org.uk/events

HISTORY

Autumn 2015
Civil rights at A Level

The Middle Ages at KS4:
The Norman Conquest and
medieval kingship

Spring 2016
The rise and fall of the
transatlantic
slave trade

Summer 2016
Reshaping the Middle East:
Collapse of empire and
regional turbulence



GEOGRAPHY

Autumn 2015
International development
and Africa

Spring 2016
GIS for all key stages

Summer 2016
Rocks, weathering and soils
(a two-day residential course)

MATHEMATICS

Autumn 2015
The power of
problem solving

Spring 2016
The history of maths

Computing
(a two day course:
one day in spring and
one in summer 2016)

SCIENCE MUSIC
Autumn 2015 A_utumn 2015
Why does a battery go flat? The piano: Performing,
composing, improvising
Spring 2016 and listening
Unzipping your genetic potential .
' Spring 2016
Transition metals: Informal musical learning
Colourful chemistry
Summer 2016
Summer 2016 Musical theatre
Modelling scientific

understanding



Residential Courses
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“l feel inspired to take more risks
within the classroom”

-

New Teacher
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Schools Leadership Programme project summaries
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Recognising and rewarding talent in order to improve staff recruitment and retention
Eastbury Comprehensive School, Essex

Reducing in-school variations across subject departments
Gordon’s school, Surray

Transition Pathway: Changing the curriculum to improve the progress of Year 7 pupils
Tendring Technology College, Essax

Developing Assessment for Leaming (AfL) to improve literacy
Writhlington School, Somerset

Sharpening accountabilities through leadership development
Hinchingbrooke School, Cambridgeshire

To what extent is the School’s Leamer Profile’ an integral part of the 5chool’s curriculum and
extracurricular opportunities?
Chelmsford County High School for Girls, Essex

Encouraging teachers to further their academic subject-based knowledge
Durham Johnston Comprehensive School, Durhiam

Empowering subject leaders to transform school-based professional development
Rainham Mark Grammar School, Kent

Developing a coherent cycle of continuous professional development linked to performance
management
William Farr C.E. Comprehensive School, Lingolnshire

Enriching Languages and Humanities lessons at Key Stage 3
Davenant Foundation School, Loughton, Essex

Using self-evaluation to drive improvement and planning and enhance professionalism
Marsden Heights Community College, Lancashire

Developing and testing a better way of assuring the quality of lessons and learning - the
‘Apple’ lesson
Christleton High School, Cheaster

Developing subject-centred leadership to improve teaching quality and raise standards
Ysgol Rhiwabon, Wrexham, Wales

Improving outcomes in Humanities and Languages by accelerated professional development
Caistoryarborough Academy, Lincolnshire

Lesson Study: Improving the quality of Teaching and Learning through observation and
sharing good practice
ark Acaderny, London

Reducing in-school variation between subject departments
lvybridge Community College, Davon

Developing an outstanding lesson observation and faculty review programme to deliver
outstanding learning
The John Warner School, Hertfordshire
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Providing extra challenge and depth at GCSE by developing an enrichment curriculum
Sale Grammar School, Cheshire

Redesigning the Key Stage 3 curriculum around a school Leamer Profile
Westcliff High School for Boys, Essex

Empowering Subject Leaders to provide inspirational teaching and learning in their subject
Dakwood Park Grammar School, Kent

18
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2chools Leadership Prograrmme

Recognising and rewarding talent in
order to improve staff recruitment and retention

Eastbury Comprehensive School, Essex
An 1118 community se condary school

Aim: To improve staff morale, provide career pragression within school and thus reduce staff turnover;
to attract young graduates and achieve a high corwversion rate into teacher training, all of which should
benefit pupils.

Background: Staff were leaving for career progression elsewhearea.
Methed:

Yaar :

o Internalresponsibility posts were advertised for staff to initiate school improvement projects. Thrae
colleagues were successful and the projects instigated included leading a Teaching and Learning
Group, improving performance in Science for students with low achievement on entry and
establishing Economics within a new options structure.

o Academic mentor posts were advertised to attract graduates to apply with the intention that many
of these would go on to teacher training programmes; two were emploved to support teaching and
learning in Years 11and 12.

o Cortinued recruitment of Teach First candidates to provide high quality personnel within the
classroom.

e Twa outstanding teachers were promoted to Lead Practitioners.

Yaar 2:

o Additional responsibility posts were advertised; one project concerned developing Computer
soience and another was for Special Educational Meedswithin the ¢lassroom.

e Six graduates were emploved as literacy mentors. Supported by a member of staff, a Teach First
candidate provided a comprehensive pre-teacher training course which led to four of the mentors
appling for teacher training posts, with two of them being successful,

e The academic mentors continued to provide support with Year 11, 12 and 13 students Eoth
academic mentors applied for pasts through School Direct.

Year 3: Both of the academic mertors gained places on teacher training courses as part of the
Teaching Schools partnership.

Evidence: Literacy data, staff appraisal and retention statistics.

Impact: Staff retention was much improved. With more access to responsibility allowances, the age
profile of the staff also changed. However, the school is no longer emploving anyone through the Teach
First Programme because of the poorretention of candidates.

The literacy mentors improved the reading ages of students by an average of 1 year and 5 months.
Teachers commented that pupils on the programme became more corfident and were maore willing to
engage in lessons This project contributed to Eastbuny attaining the Times Educational Supplement
Literacy and English Award for 2013 and 2014, Following this success, numerasy mentars were also
appointed. Mentoring of Sixth Farm and Year 11 students increased motivation levels and ultimately
results.

Reflections: These initiatives have proved very positive for both staff and pupils. Qur improved staff
retention is a result of a number of factors including improved teaching and learning, exceallent student
behaviour, high quality leadership and the recognition of talent.

Contact: K.eith Coffey, kef@eastbuny bardagle a.org.uk; office@eastbury bardaglea.org uk


mailto:kcf@eastbury.bardaglea.org.uk

achools Leadership Programime

Reducing in-school variations acrosssubject departments

Gordon's School, Surrey
An 1118 coeducational non-zelective state boarding school

Aim: Toreduce in-schoal variation between different subject areas in terms of both pupil
outcomes and pupil experience.

Background: The Senior Leadership Team had soncerns that, although results remained very good,
some departments had been left behind by educational change. An audit across departments of
teaching, assessment, planning, reporting and wider participation showed little commen ground.
Reporting home and use of datawas outdated.

Method:

Year 1:

Mew reporting initiatives were introduced, including a new report template to report home half-termly
with an aspirational target grade, tri-weekly deep marking moments, termly work sample audits and the
use of the pupil diary to record the advice given. A medium term departmental planning template and
an outcome-based lesson observation form were introduced. All departments were required to offer a
pupil leadership apportunity at a local primary schoaol, enter one local, regional or national com petition,
lead one trip per subject per year and collect pupil feedback.

‘Yaar 2:

The agreed template for tri-weeaklies was unpopular with staff and heads of department were allewwed to
adapt these to meet the specific needs of their subject. Pupils struggled to consistently transfer advice
from their books into their diaries and it was agreed that this would only be used at Key Stage b A
working party of middle and senior leaders drew up a series of protocaols for all departments, and this
“staff directony”, was incorporated intothe back of the standard teachers’ planner.

Year 3

A performance-related pay bonus was introduced for all departments that met the school’s upper
progress targets Whilst cause and effect in teaching is difficult to prove, this change led to greater
foous on progress rather than attainment and also emphasised, for heads of department at least, the
impartance of all members of the department perfarming.

Evidence: Exam results, departmental meeting minutes, staff directory, lesson observations.

Impact: There was a significant impact on policy and practice for the future. In August 2014, at GCRE,
21 out of 22 subjects (B6%) achieved the school's minimum performance standard; at AS Level, 17 out of
19 subjects (G0%); at A Level, 16 out of 20 subjects (B0%). These figures were marginally up on the
position in 2011, The bigger impact was on 3-vear averages. The following table compares 2003-10
against 2012-14:

Three-year average

2008-10 409 BE.2 EbE 32.8 630 83.1

2012-14 43.2 879 600 37.2 67.2 B7.3

Reflections: Ultimately changes were embedded due to flexible persistence and talented staff.
However, too many decisions were taken by the Senior Team in isolation from departments and
boarding houses, which made winning hearts and minds more difficult. Tying performance
management to progress rather than attainment focuses the mind on what really matters and creates
headroom for even the highest achieving departmentsto see scope to be better still.

Contact: Andrew Moss, amoss@gordons.surrey.schouk; head @gordons surrey.schouk
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2chools Leadership Prograrmme

Transition Pathway: Changing the curriculum to
improve the progress of Year 7 pupils

Tendring Technology College, Essex
An 1118 coeducational comprehensive school

Aim: To irvestigate whether a change in curriculum could produce rapid gains in achievement for
middle-ability students. Thiswas implemented in Year 7 targeting 10% of the intake (30 students).

Background: At the time of starting the Transition Pathway there was good support in place for the
weakest students and a surriculum that stretched the brightest. It was thought that a new thematic
curriculum Pathway linked tothe RS54 ‘Opening Mind s would bring be nefits to middle ability students,
especially those that were of a quiet nature whose neads may not be quickly identified in a college with
owvar 2,000 pupils.

Method: The 30 selected Year 7 students were taught in two groups of 15 for all their lessons in two
newly created study bases. Three highly-skilled subject specialists taught the main part of the
curriculum and were supported by a higher level teaching assistant (HLTA). The Pathway studerts
attended mainstream tutor groups to build friendships across the yvear group. Half-termly newsletters,
full written reports and coffee mornings ensured effective communication with parents. At the end of
the summaer half term these students graduated tothe mainstream.

Evidence: student and parent questionnaires, progress in English and Maths, reading ages, lesson
observations.

Impact:

Year 1. Initially parents viewed this as a ‘sink’ group and it was difficult to gain their confidence. The
Pathway students who were recruited were therefore weaker than anticipated and this meant changes
had to be made to the thematic nature of the curriculum, with more time spent on securing basic
concapts,

Years 2 & 3: The success of the Pathway in the first vear, and its grawing reputation, ensured that the
recruitment to cohorts two and three was successful and that the profile of the students was as
ariginally intended. Alterations to the curriculum included an additional laboratory-based Science
lesson and explaring language through MEL. Evaluation of the impact of the Pathway on coharts ane
and two once back inthe mainstream indicated that for the majority the impact was very positive. The
project allowed all staff involved to develop as teachers and as leaders Reduced olass sizes throughout
Year 7 provided an opportunity to have new Higher Learning Potential groups in Maths and also
allowed smaller lower ability groups in Year 7 mainstream lessons. Creative teaching from within the
Pathway emanated outwards into the mainstream. Over the three vears the Pathway was visited many
times by Ofsted and on every occasionit was praised inthe highest terme.

Year 4 The decision was taken not to run the Pathway for a fourth wear because it would be
unsustainable financially. & new provision was put in place to target low levels of literacy in Key Stage
3, whichwould have a greater impact on a greater number and wider range of students.

Reflections: As a leader, the creation of the Transition Pathway provided a fantastic opportunity to
make oreative changes tathe curriculum. Leaders need to be constantly looking at their provision and,
even if it is successful, ask searching questions and be brave enough to adapt to changing
circUmstancea s,

Contact: Michael Muldoon, Vice Principal, mmuld oon@tendringte chnologycol lege. arg



Schools Leadership Programme

Developing Assessment for Learning {AfL) to
improveliteracy

Writhlington School, Somerset
An 1118 coeducational comprehensive school

Aim: The initial aim was to reduce the variation in marking quality across the school with a view to
impraving the quality of feedback given. It very quickly came to light that to improve outcomes the
students’ response tofeedback also needed taimprove in order for them to progress intheirlearning.

Background: The two most recent Ofsted inspections had highlighted inconsistencies; there was some
excallent practice within the school and some that required improvement. The aim of this project was
to identify the good practice and use these departments and key staff to disseminate good practice
acrossthe currioulum.

Method:

Year 1. Deputy headteachers ran academic departmental reviews supported by the whaole Senior
Leadership Team {5LT) in terms of lesson observations and evaluations of the department. Summary
reports for each subject were produced highlighting strengths and areas for development. Lead
teachers for literacy and numeracy were appointed to develop teaching and learning (T&L) across the
school with a particular focus on improving AfL by delivering training to disseminate good practice.

Year 2 By the end of Year 2 a common standard practice was in place throughout the schoal for
marking, target setting and reviewing targets. [t was visible to students and parents in their books and
in reparts sent home. [t was visible to the SLT through the academic review process. Experienced
parsannel from outside the schoaol helped to review and give quality assurance to 5LT judgements. This
was really helpful in securing confidence in the 5LT's assessment of practice in the school. Initiatives
were implemerted for students to respond to marking and feedback from teachers, and they became
mare aware of their current position and how they could improve.

Yfaar 3: With the introduction of perfformance-related pay, the school updated its appraisal policy; where
animprovement in marking was neaded it was recorded and set as a clear target for improvement. An
Improving Teaching Policy was introduced whereby all teachers were rated on a 1to 4 scale in the
following areas: planning; teaching: pupil progress; observationearning walk and then an overall grade.
This created a measurable snapshot of the quality of teaching and learning over time which could be
compared with exam results. & working group was set up to adapt the over-arching school policy and
provide autonarmy in subject areas todevelop departmental paolicie s

Evidence: Work scrutiny, subject department reviews, pupil voi ce, learming walks.

Impact: The review process continued to idertify excellent practice and saw an increase inthe quality
of marking and engagement which is embedded throughout the school. |t is clear that staff are
committed to improving outcomes by engaging with high quality feedback through marking. The time
and energy that has been invested has created a constructive dialogue amongst the vast majority of
teachers.

Reflections: The challenges were corvincing all of the SLT that the changes were necessary, then the
middle leaders and the classroom teachers. There was resistance as the changes clearly meant an
increase in waorkload. Whilst the quality of marking and feedback has improved, it has been difficult to
increase student engagement with feadback at the same pace.

Contact: Michael Burr, mburr@writhlington.org.uk
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2chools Leadership Prograrmme

Sharpening accountabilities through leadership
development

Hinchingbrooke School, Cambridgeshire
An 1118 comprehensive school with academy status

Aim: To develop leadership which focuses on the quality of teaching and learning, with responsibility
for outcomes and a greaterimpact onraising standards.

Background: The school was rated ‘Good’ by Ofsted in 2011, however the newly appointed pringipal
considared there was a sense of complacensy. There was no consistency in the setting of homewaork or
inthe marking of books and theare were no mechanisms for subject leaders to compare and share their
practices with other departments. Many leaders were capable teachers and administrators, but
appeared urwilling or ill equipped to challenge underpearforming staff,

Method:

Year 1:

e Mew mission statement published, built around ‘inspiring excellence, fulfilling potential

o Governor committeesrestructured and governorvisits focused on strategic priorities

o Mew perfarmance management policy and guidelines introduced

o lse of videos and joint observations to establish new benchmarks for classroom practice and
promote consistency of judgements. Drop-in observations introduced. Middle leaders expected to
observe forthe first time. Regular, rigorous line management meetings for middle leaders.

o (Core team set up to monitor progress in K54 and decide interventions.

o [Mew format for a School Development Plan and the introduction of departmental development
planslinkedtaoit.

Year 2:

o  Twa new vice principals were appointed. Heads of year and student support officers took up post
for the first time. There was improved and moaore consistent behaviour management and the
bezinnings of better buy-in to the culture of the schoal as a place of work.

e EBespoke Cortinuing Professional Development was introdused including in-house programmes for
teacher improvement.

o Achievement evenings, Easter revision schools and parent forums introduced.

Year 3:

o NMew assessment and marking policy launched. Homework timetable implemented. Mew unifarm
implemented. Mew perfarmance-related pay polioy implemented with moderation of pay
recommendations for consiste ney.

o {(Juality assurance processes introduced: work serutiny, learning walks, student voice feedback and
data collected centrally from drop-in observations and reported back to staff,

e The school bacame a strategic partner in the Discovery Teaching School Alliance. Three specialist
leadersineducation (3LEs) appointed. The school joined the FixL club (Partners in excellence).

Evidence: staff surveys, quality assurance data.

Impact: Staff felt more acoountable and there was a significant change of gear throughout the whale
organisation. The results of the quality assurance processes showed there was a demonstrable
impraverment in marking and in the quality of teachingin general The student body was better engaged
because teaching was good or better in alarger praportion of lessons.

Reflections: There is no doubt that leadership success is dependent upon team building and the ability
to attract the right people with whom we ¢an build a shared vision. The scheool is undoubtedly better
than it was, though there is a long way still to go to achiave the high levels of consistency that are
required before the badge of 'Outstanding’ can become arealistic prospect.

Contact: Andrew Goulding, Principal, rse@hinchbk.cambs.schuk



Schools Leadership Programme

To what extent isthe School's ‘Learner Profile’ an integral
part of the School's curriculum and extracurricular
opportunities?

Chelmsford County High School for Girls, Essex

An 1118 girl s’ sel active school

Aim: To review and evaluate the effectiveness of subject leadership, and the extert towhich classraoom
practice and extracurricular opportunities embed the development of the CCHS ‘Learnar Profile’ inthe
teaching of subjects at K53 and K54,

Background: [n 2002 the School introduced the |B Diploma. |n addition to a broad programme of
academic study, the |IE aims to develop in every student a number of characteristics which are
summarisad in the IB Learner Profile. Consequently a CCHS Learner Prefile (LP) was created,
comprising seven attributes, for the whaole school to focus on developing. They aim to make students:
Articulate, Creative, Enquiring, Knowledgeable, Principled, Refle ctive and Resilient.

Method: Eesearch into subject leadershipe Each subject leader responded to three guestions: What
actions have yvou taken to embed the CCHE LP in vour schemes of work across K53 and 47 How do vou
maonitor this and ensure it features intaught lessons? What plans do vou have to move this forward in
wour subject area? Examples and judgements about how well this is embedded were also required.

study of evidence provided in formal lesson observation: The lesson observation pro forma was
amended to include a section on the LP which was completed by all observers. They recorded the
dominant LP characteristics that were developed inthe observed lessan.

Student researchers: A team of seven volunteer student rese archers was created to carry out their cwn
research invalving students in all K32 and 4 form groups; they devised a research plan, a process and
proceduras,

A Curriculum Enrichment booklet was published, noting LP elements for all enrichmenrt day activities
acfoss Years 7 to 11,

Year O researchers devised and analysed questionnaires and presented their findings in school
assemblies.

Evidence: Subject leader questionnaires, schemes of work, lesson observation feedback, year reviews,
student research.

Impact: LF elements were developed and made explicit across all subject areas and key stages.
Teachers have gained greater insight into the impact of their practice in affecting LF characteristics,
and schemes of work have been improved accordingly. Students developed greater awareness of the
strategies used in the olassroom to help them develop the LF characteristics. Student researchers
developed their research skills. Of 124 observed lessons from September 2013 to January 2014, being
afticulate was noted as a particular foous by the abserver in 57% of lessons; being oreative in 27%,
being enquiring in 60%, being knowledgeable in 5O, being principled in 16% and being reflective in
5%

Reflactions: This project has provided opportunities to formally review and evaluate an area of the
school’s development which remains orucial in enhancing the schaal’s vision for educating the leaders
of tomorrow. It has involved senior and middle leaders, but more significantly students, and working
with them asresearchers hasbeena delight.

Contact:INicole Chapman, nchapman@ochs essex schuk
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2chools Leadership Programme

Encouraging teachers to further their academic
subject-based knowledge

Durham Johnston Comprehensive School, Durham
An 1118 coeducational comprehensive school

Aim: To develop the subject-specific knowledge of the teaching staff to ensure that all students
receive a high quality academic education.

Background: The school was categorised as Qutstanding by Ofsted in 2011 and consistently achieves
strong examination results at A Level and GCSE The school's intake is diverse, serving both Durham
City and a number of former mining villages. It was felt that defailed subject knowladge and stimulating
teaching would afferd the students, particularly those from deprived backgrounds, ascess to further
edusation, better employment opportunities and instil greater self confidence. The school was
inspected again in February 2015 and was again categorised as being Qutstanding.

Method:

Year1:

A new Cortinuing Professional Development (CPD) programme and a new school calendar were
designed to maximise training opportunities. A target was to further increase results inall areas, with a
particular foocus upon disadvantaged pupils.

Contact was made with the Art, Geography, History, Mathematics and Music depatments at Durham
University and with key teachers in partnership schools In addition, the relevant Local Authority
Adviserswere contacted.

Years 2 &3

A much greater emphasis was given to subject-specific training time for staff and the importance of
subject leadership. Eight new staff appointments were made based upon a modified, subject-specific
recruitment plan. Increased cultural opportunities were provided for disadvantaged students via Art,
Geography, History, Maths and Music.

There was increased subject involvement in PTI training: five departments met, or were working
towards, the PTI Mark and middle leaders of Art, History, Maths and Musichave delivered training and
designed Subject Daysfar the PTI.

A survey by middle leaders confirmed the disparity of practice between depatments. A working group
of three middle leaders was corwened to design a set of expectations and protocols, which would
govern the wark of the leadership group in support of middle leaders and their departments. This
resulted in the strengthening of middle leadership at the school, a strength identified by Ofsted aspart
of the school's 205 inspection.

Evidence: Exam results, inspection, subject-specific student questionnaires, lesson observation and
wark sampling.

Impact: Subject- specific CPD has proved successful and good subject specialists have been recruited.
Key departments have also performed very well academically. The biggest challenge was trying to
introduce and sustain a large project whilst avoiding generalisations and maintaining nuance; we
wanted to avaid a’‘one size fits all’ approach.

Reflections: Providing maore time for subject specialists to work together is pivotal, and imposing
generic, whole-school systems on departments should be avoided. There were difficulties in olassifying
‘disadvantaged’ students; with such a broad term, some of the initial assumptions were, retrospe ctively,
quite inaccurate.

Contact: Andrew O'5ullivan, a.o'sullivan@durhamjohnston.org.uk



achools Leadership Programme

Empowering subject leaders to transform school-based
professional development

Rainham Mark Grammar School, Kent
An 1118 coeducational selective grammar schoal

Aim: To improve the quality of teaching and learning by having middle leaders lead regular
subject-specific in-schoaol continuing professional development (CPDY). Ta maintain a consistent foous
on successful assessment for learning and to improve school CPD by using students” own research on
the quality of learning.

Background: After the 2008 Ofsted inspection, which assessed the school as Good overall with many
Cutstanding features, it was decided to harness oolleagues’ latent enthusiasm for their subjects to
balance the effects of constant curriculum change and inspection prassure.

Method:

Year 1. The "EBlue Sky" database system was implemented to collect and monitor lesson observation
grades and CPD feedback. All staff tock part in Teacher Learning Communities with an in-depth focus
on pedagogy. /5% of staff took part in peer observations to reflect and improve upon current practice.
A team of four early-career teachers were trained in the latest research into good learning and
developed this with staff within subject areas

Year 2 Four of the best heads of depatment were appointed to the Senior Leadership Team to
strengthen the leadership of subject-specific training. 80% of staff took part in peer observation. Twao
departments (English and Science) shared subject-based CPD at curriculum heads” meetings. All
members of the English, Geography and Mathematics departments used lesson DWDs to discuss
effe ctive subject-based teaching and learning.

Year 3 A new student academic council was established to carry out a teaching and learning research
project. The student inquiry, Agency, voice and participation, was presented to colleagues and the
feedback from teaching colleagues wasthe most positive ever received. The training students and staff
received in research methodology from Canterbury Christchurch University provided students with
impartant additional skills and strengthened our local university links. Cwver half of the subject leaders
led a staff CPD session despite timetabling and time constraints.

Year 4 Studert action research projects were extended. An anline survey of staff perception on
impravements tothe schoaol’s performanse management (FM) system was conducted, including views
onthe acoreditation of staff CPD contributions within performance management.

Evidence: Subject reviews, lesson observations, staff surveys, student research.

Impact: Lessons assessed Good/Outstanding increased over 3 years from 85% to 91% (with H0%
Cutstanding). InYear 4 Ofsted inspectors rated the school as Cutstanding in all areas and praised the
‘innovative” approach to school-led CPD. 83% of staff agreed that teacher learning communities had
supported imprevements in practice and implementation of new learning strategies 93% also agreed
that it had been useful ta meet regularly with staff from other departments.

Reflections: Giving our teachers responsibility for delivering CPD helped produce the strong
professional learning culture that we have now. Our new student academic coundcil has been a great
success, with senior students given the opportunity to present their findings to staff. Middle leaders’
invalvement in our parformanse management moderation committee also helped us to build trust as it
reprasents our commitment to our self-improving school.

Contact: Simon Decker, office@rmgs. org.uk
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2chools Leadership Prograrmme

Developing a coherent cycle of continuous
professional development linked to performance
management

William Farr C.E. Comprehensive School, Lincolnshire
An 1118 coeducational comprehensive school

Aim: To improve the quality of teaching and learning across the school by encouraging maore staff to
participate in quality cortinuing professional developmert (CPD) including bespoke CPD provided by
staff for staff.

Background: In the past CPD had been an additional responsibility for an assistant head teacher. The
challenge was to improve the quality of teaching across the school and produce quantifiable results
through robust processas and procedures.

Method:

Year 1: The profile of CPD was raised by creating a new post of Deputy Head (Staffing and Training), who
identified priorities which included extending and analysing the effectiveness of CPD provision,
particularly in supporting newly qualified teachers and supporting underperforming teachers to
achieve the Teacher Standards. Teacher performance was monitored through a Development
Management Programme. A bespoke in-house twilight CPD programme was introduced and a
coaching programme launched to share best practice,

Year 2. A pay and appraisal system was introduced to reward high-quality teachers, and local and
national CPD opportunities were offered with quartifiable impact. The schoal prepared to work as an
Alliance Parther with a Teaching Schoaol and opportunities were developed for staff to reflect and
imprave on their own practice and pedagogy. 16 staff joined a research and development group to
show what ‘Outstanding' looks like in the classroom and compiled a resource of video clips from
outstanding lessons.

Year 3. As part of training for leadership, four members of staff were co-opted onto the Senior Team
and three middle leaders commenced the Embedding Guality Leadership Frogramme. The twilight CPD
programme expanded to include courses for support staff. The whole staff shared Key Stage b
resources via the school’s intranet A new CPD evaluation process was introduced linked to
perfarmance managerment obje otives.

Evidence: Le szon abservations, staff questionnaires.

Impact: After the first year there was a 1% increase inthe number of lessons graded Cutstanding 77%
of staff attended 4 ar more twilight sessions and the average feedback score was 455, By the end of
the second vear teachers at all levels achieved their Devealopment Management targets, were ‘at least
Good' in lesson observations and were worthy of salary progression. Eight departments work ed with
the PTI and gained the FTl mark. As a result of joining the Lincolnshire Teaching Schools Alliance, 7
departments attended subject forums and 8 schools attended the school's twilight programme - 30
courses were offered, delivered by 42 staff,

Reflections: A three year plan is a minimum timeline to bring about whole schoal improvement.
Winning the hearts and minds of staff isfundamental — consultation is key. The be st CPD s deliverad by
staff for staff’ and allows for the internal growth of staff. Collaboration with partner schools builds staff
confidence, expertize and school reputation.

Contact: lonathan Knowler, Deputy Head, | knowler@williamfarr lincs schouk



Schools Leadership Programme

Enriching Languages and
Humanities lessons at Key Stage 3

Davenant Foundation School, Loughton, Essex
An 1118 coeducational academy

Aim: To increase student motivation in Geography, History and Languages at Key Stage 3 in order to
improve the uptake at key Stage 4.

Background: In 2011112 student motivation in Geography, History and Modern Foreign Languages
(MFLYwas limited and uptake for the examination courses at key Stage dwas less than hoped for. Mew
subject leaders in MFL and History were being intreduced, as well as a more co-ordinated appreach
between Histary and Geography.

Method:

Year 1: 2011-2012

o Schemes of work were revised in all subject areas (first taught in September 2012) with more
emphasis on enquiry, activity-based learning and the relevance of enrichment activities to learning
programmes

o Work was done with less able Year 89 boys in French through Arsenal F.C. Double Club

o A Gifted &Talented Residertial Weekend for Geographers (Year 9 was introduced

o isitarswere invited to school for History including atheatre group (Suffragettes) and an author whao
spoke an military awards

e Reorganisation of Key Stage 4 Options took place in arder to allow more oppartunity for studentsto
take the targeted subjects

Year 2: 2012-2013

e A new Head of Humanities was in place and, with the Head of MFL, attended the 2013 FTI
Residential summer School

o A newFrench Exchange waslaunched ito fit with the Spanish BExchange)

o ‘Wear 9 MFL schemes of work were updated to include units on trench warfare (French) and the
spanish Civil War (Spanish)

e History schemes of work ware revised to have closer links to GCSE requirements, with emphasis on
source-based agsessment and more in-depthinvestigation

o A Geography (Year 8 project onMorth Sea Tidal Surge was conducted with alocal university.,

Year 3. 2013-2014

e Embedding/repeating of the above initiatives

e Focussed CPD onindividualised learning - research and self-study

o First World War Centenary - Year 8 fwhole vear group) to Battlefields

o ‘fear Swere fully involved in a whole-school productionto mark the WW1 Centenary
o Visgiting speaker- aHologaust surviveor spoke at an evening event,

Evidence: subject take-up, attainment data, attitudinal surveys, lesson observations, student voice.

Impact: Progress was made in these curriculum areas, however this was not fully reflected in the
quantitative data collected. From staff and students” comments, it is olear that they see learning and
teaching as having developed over the period of four vears and new ideas and activities have been
embedded for the future. In an analysis of GCEE outcomes, this was confirmed by RAISEonline schoal
evaluation data which regularly shows that significant progress has been made.

Reflections: The programme was responsible for raising morale and positive attitudes within the staff
teams - these remain high. However, we should have established regular and routine stakeholder
interviews that would have provided continuity of qualitative evidence throughout the time and thus
clearly shown how progress was being made.

Contact: Chris Seward, Chris.seward@d avenant.org
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2chools Leadership Prograrmme

Using self-evaluation to drive improvement and
planning and enhance professionalism

Marsden Heights Community College, Lancashire
An 1116 coeducational comprehensive schoaol

Aim:To develop a new process of self-evaluation, commensurate with driving the College
Improvement Plan, and a bespoke set of professional expectations and attribute s for school staff.

Background: The school is in an area of sigrificant social deprivation. Marsden Heights Community
College was a recently constituted school and had, for three years, ocoupied two old buildings on a
split site arrangement. The move into the new building in Easter 2010 was a fresh start and the
leadership recognised anead tomake professional expectations substantially more explicit.

Method:

Year 1: Faculty Self Evaluation Forms (SEFs) were reviewed and methods for data gathering to inform
salf-evaluation were discussed and new guidance produced ({lesson observations, student voice,
learning walks and data analysis, in line with the new Ofsted Framework). The new Teachers Standards
were reviewed with the aim of translating these into clear, bespoke expeactations. Whole college in-
service training was undertaken to develop professional attributes in key areas (relationships with
colleagues, personal behaviour, attitudes towards students and behaviour towards parents and the
wider community). The aim became to devealop the school's interpretation of the standards through the
ways inwhich theywere applied, rather than in the ways in which they were defined.

Year 2: Revised area procedures, protocols and calendars for self-evaluation were developed, and these
were trialled and developed in the Exploration Faculty (History, Geography and RE), Special Educational
Meeds and the Year 7 competenoybased curriculum. The approach was more focused on the needs
identified through consultation and collaboration with the area leaders, and a wider range of data
gathering and evaluation strategieswas used to frack progre sss.

Year 3: The focus wasto develop a cohesive and workable quality assurance systemn that was robust vet
flexible, and could be adapted to (and within) a cortinuously changing environment. & survey by middle
leaders corfirmed the disparity of practice between departments. & warking group of three middle
leaders was corvenad to design a set of expectations and protocols which would govern the work of
the leadership group in support of middle leaders and their departments. Fortnightly line management
meetings monitored progress and enabled swift response to departmental needs Sharing
departmental responses and issues promoted coross-departmental discussion about effective
pedagozy and best practice.

Evidence: Feedback from external advisors, staff meetings, departmental 3EFs, student voice

Impact: Most faculties completed an area SEF in accordance with the Tony Thornely (ASCLY model
which provided a very good framework for self-review, linked directly to the Ofsted inspection
framework. Staff CPD was better linked to their needs as identified through SEF. A higher level of
professional dialogue was established in staff meetings about standards, quality and pedagogy, with
better identification of barriers to student progress.

Reflactions: As aLeadership Team we have probably improved interms of our abilities, individually and
collectively, to reflect upon how we approach change — particularly in amore strategic way - and define
goals through consultation with athers and irvolving key people in the processes at the various stages
of development.

Contact: |an Adlington, icadlington@marsd enheights lancs schuk
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Schools Leadership Programme

Developing and testing a better way of
assuring the quality of lessons and learning - the ‘Apple’ lesson

Christleton High School, Chester

An 1118 mixed comprehensive school

Aim: The purpose of this study was to gain a deeper understanding of student learning and the
relationship betwe en peer teaching, groupwork and the role of the teacher.

Background: The project was born out of an emerging government agenda promoting subject
knowledgea. From observation of customer behaviour in a city cantre Apple Store, the learning process
seamed to ocour through enticement and personal contact led by problem solving. The project
explored whether schools could re-create and harmessthis process.

&n an international benchmarking trip to Hong Kong and Shenzhen provinge in 2012, the headteacher
vigited ten diverse secondary schools from this high CECD PISA ranked area. Theare was an impression
that the despite the high PISA rankings, the schools had a strong interest in developing curriculums
that better supported creativity.

Method: 21 School Direct graduates training in four partner schools in the area conducted the
research during their school-based study week; the theme was ‘Finding and distilling great learning’.
They had all completed three weeks of formal observations before the study, making notes on features
such as pace, content and relationships. The aim was to use this to find special lessons and then
capture them through photaographs and infarmal notes for analysis and discussion.

Evidence: Lesson observations and photographs, Ofsted comments, student questionnaires, teacher
selffpeer analysis

Impact: Moderated observations across the sample indicated the biggest single barrier to further
improvement was teachers’ inability or urwillingness to relinquish control and respond to student
feedback. Students often learned best from each other when fear of failure was lower and they could
exprass their personal needs more clearly.

Structure, planning and sequence were important to enable deeper learning. Subject expertise was
impartant to separate fun activity from deep and purposeful learning. Didactic teaching could stifle
oreativity. The teachers role was to create the right conditions: a good ‘penny dropping’ mament
required challenge, context, prior learning and hizh expectation The learners whose ‘penny had
dropped” seemed to enjoy shared success and learning fulfilment. It was also agreed that students
needed to own the discovery but in an 'l got there with yvour help” context. The teacher’s role was
desoribed asthat of a catalyst.

Reflections: The greatest personal learning I've received from the project was in returning to focused
study with metrics, outcomes and a more scholarly approach to understanding and designing
impravement. The significant ¢hallenges included finding quantitative rather than qualitative research
datain education and reassuring colleagues about monitaring.

Within rmy own schoal, following the grading of teaching and learning as 'Cutstanding in every lesson
observed, | believe it iz appropriate to re-direct the observation techniques to the next area of focus,
which is|CT.

Contact: Tony Lamberton, lambertont@chri stletonhigh.co uk; Jane Brannigan, branniganj@christletonhigh. couk
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2chools Leadership Prograrmme

Developing subject-centred leadership to
improve teaching quality and raise standards

¥Ysgol Rhiwabon, Wrexham, Wales
An 1118 coeducational comprehensive school

Aim:To empower middle leadersto be the central driving force in raising standards.

Background: Some Z20% of students come from the most deprived homes in Wales with 23% on free
school meals. Under the previous Headteacher and Leadership Team (5LT), the school had idertified
the need to raise standards of teaching and learning across the curriculum to a consistently high
standard. The Estyn report of 2008 had identified this asan areainnead of development.

Method:

Year 1. Three subject leaders joined the PTI Schools Frogramme which was a good foundation to
develop good practice across other departments. A Curriculum LeaderfAspiring Curriculum Leader in-
house training programme was put in place and the focus on subject-centred leadership was clearly
visible in meeting minutes and seniar leadership team discussions.

Staff visits to other schools were established and the school shared its training expertise with cluster
schoals. The schaoal also developed links and a two-way dialogue with higher eduscation (HE) providers.
There was a partnership working with ‘Reaching Higher, Reaching Wider’® (BEangor University) - a
bespoke Winter College’ approach taraise aspirations of learners furthest removed from HE.

Year 20 Aspiring middle leaders led on whole-school initiatives which were impacting on standards
acrossthe school rather than just within their own area. The University of Bangor became invalved and
led on the teacherflearner community work that was going on.

Year 3: Becondment opportunities onto the school's SLT were introduced and two positions were filled
by middle leaders, thus invalving them with whole school strategic decision making. Peformance
management protocols were revised to ensure that there were common targets for improving the
quality of teaching and learning with a focus of rigour and subje ot depth.

Evidence: Exam results, student questionnaire s, lesson abservations.

Impact: By the end of the second vear of the project more students were achieving AFA* grades at
GCSE and A Level, and an improved number of students were gaining higher levels of Gand 7 in Key
atage 3. The depth and quality of subject teaching further improved, with an average of 80% of leszons
graded as Good or better,

Student surveys are regularly conducted and reveal an increased enjoyment of particular subjects.
Sharing good practice forums became an established feature of the school calendar and proved a
useful way to evaluate the exdent to which good practice was being shared and used by other
colleagues. Staff feedback has also revealed that theyfeel refreshed and re-energised as aresult of the
callabarationwith Bangor University.

Reflections: Significantly improved results in 2014 came as a result of subject leaders being
empowered totake ownership of the issues that were holding their departments back. There is now an
additional layer of aspiring senior leaders who have had the apportunity of exposure to greater levels of
whale-school strategic working.

Contact: AlunHarding, headteacher@rhiwabon-high wrexham. sch.uk



Schools Leadership Programme

Improving outcomes in Humanities and Languages by
accelerated professional development

Caistor Yarborough Academy, Lincolnshire
A&n 116 coeducational, norrsele ctive school

Aim: To inspire staff to improve their teaching through engagement with PTI Mew Teacher Subject
Days, engaging with ather PTl departments and evidence-based pedagogy changes.

Background: Subject outcomes for History and Modern Foreign Languages were below expectation.
The staff were inexperienced teachers, new to the Academy, and were exceptionally keen to aftract
more students to their subjects and improve outcomes.

Method:

Creer the two vearsthe team:
. Collected Average Points Score (AFS) data for teachers in the project at the start and af each of
the three data pointsthroughout the year.

. llsed additional surveys of staff and students to gauge current engagement with MFL and
History.

. Visited other FT| schools to gain examples of best practice and draw onthe vast experience of
other PTI departments.

. Used exemplars from David Kennedy's iHeadteacher of The John Warner School) lecture on
wvisible learning and stimulus material fram John Hattie'swark to mentor the subject teachers.

. Engaged in PT| Mew Teacher Subject Days and Residertial courses for inspiration and further
contacts for newteachers

. selected suitable topic areas to use for project teaching. Looked at feedback and marking as
well as refresher revision throughout the vearfor the students.

. Trialled a new form of diagnostic feedback for students and also a literacy intervention for
marking. & new Feedback Palicywas implemented.

. In Year £ the staff led whole-school CPD on feedback and provided stimulus material for our

Teaching and Learning Communities onfeedback and marking.

. Checked attitudinal data post-project.

. Mapped impact on APS to gauge rates of progress Looked at wariation across the school for
students involved.

Evidence: staff and student surveys, exam results

Impact: APS data showed a steady improvemert in Spanish of just over 1 grade (75 pointg) and in
History of just under 1 GCSE grade (45 points) over the course of the project. Student surveys showed
enjoyment of lessons espe cially had improved and they had become more independent learners,

History uptake improved, doubling the number of groups taking History GCSE. However Spanish
uptake remained the same. Staff feedback from PTI M ew Teacher Subject Days wasvery positive.

Reflections: We have learnt that we need to cortinue tofully engage all staff in current research about
best practice. We have also learnt that continual use of data, looking at where and when we are
successful and how we might share that best practice is paramount.

The main challenge is finding time for groups to meet; we chose working lunches and also afternoon

tea slots This required commitment to the project which was fortheoming, so thanks alse go to the
staff.

Contact: Jerermy Mewnham, jeremy. newnham @cyac.org.uk
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2chools Leadership Prograrmme

Lesson Study: Improving the quality of Teaching
and Learning through observation and sharing
good practice

Ark Academy, London

A 3-18 coeducational comprehensive academy

Aim: To drive up the guality of teaching and learning to ensure students have a rich and purposeful
education that enable sthem to be successful.

Background: Ark Academy was a brand new school in 2008 when it welcomed its first reception
studerts and in 2010 it received its first cohort of Year 7. From the outset, the aim was to create a
school in which there was a staff culture of observation and leamning frem each other, so that
exemplary practice could be shared.

Methed: All staff were frained on how to conduct lesson observations and feedback. A weakly
observation schedule was introdused and staff used the “self observation” video room. Senior staff
attended training in the USA from Doug Lemov (Teach ke a champion) and training on mentoring
using the ‘Leveraged Mertoring Approach’. A language teaching programme was created with the
Institute of Education aimed at teaching students with English as an additional language. A staff
handbook was developed which included ‘Building Studert Understanding” and “Literacy’ training
programmes.

Evidence: Departmental ‘BEvaluation of Teaching and Learning, the Schoals Self Evaluation Farm,
termly reporting system amoaongst senior staff around teaching quality and CPD, qualitative feedback
fram staff from CPD sessions, published case studies.

Impact: The quality of teaching inthe schoal remained high across the three years of the lesson study,
even asthe profile of the staff changed. In 2012-13 the staff consisted mainly of the middle leaders and
experienced teachers who had founded the school. By 2014-15 the experience level of staff members
was wide ranging, including 12 Newly Qualified Teachers; out of the 152 observations conducted, 80%
were rated Good and above.

Observations: Numbers and Gradings (1=Cutstanding, 2=Good)

201213 52 227 27% S2% o7 15
2013714 e 192 4% 81% BE T 17
2014715 75 152 35% B0% B0%, 17

Reflections: Having a brand new schoal allowed us to set the agenda in many ways. Empowering staff
to research and share their practice is a key driver in improving everyone’s classrooms. Of course,
mistakes have been made along the way, but these have enabled us to improve our lesson study
practice. Indeed, using exemplar lessons when things go wrong has helped to establish policy and
infarm the practice of others, which has enabled our study to be successful.

Contact: lohn Kirkman, j kirkman@arkacademy.org; 0203385 4385



Schools Leadership Programme

Reducing in-school variation between subject departments

ybridge Community College, Devon

An 1118 coeducational comprehensive school

Aim: To reduce in-school variation between different subject areas by focusing on
effective continuing professional development (CRDY.

Background: The College has achieved CQutstanding Ofsted reportsfor the last twenty vears but there
ware still a number of departments showing an in-school variation. This was despite anincrease inthe
quality of teaching and learning, with the percentage of Good or Outstanding lessons observed
continuing torise.

Method: During the three years of the project, highly effective and focused CPD was undertaken
across all departments, led by national speakers, who influenced the pedagogy of teaching.

Teachers undertack the reading of various educational literature and some undertook further research
of their own. While a group of teachers developed a project looking purely at the application of Kagan
Thearies of cooperative learning, a regular programme of engagement with the Mational College
Leadership Courses, PTl Courses and the Qutstanding Teacher Programme was introduced to further
imprave teaching and learning and the leadership of departments.

Evidence: Exam results, student vaice questionnaires, RAISEonline schoal evaluation data, learning
walks.

Impact: The immediate impact was a noticeable increase in pedagogical discussion both within and
across departments, By the third vear of the project there were consistently high student outcomes at
Key Stage dand &,

RAISEonline school evaluation data showed a higher consistency of outcomes across departments for
all subjects and all groups of students. Teaching was idertified as 100% Good or Cutstanding during
gither appraisal or learning walks.

Reflactions: There has been a olear change in the way CPD is used and this has been invaluable. In
addition, the autcomes for the Summer of 2013 and 2014, showed a greater level of consistency of
outcomes across all subject areas and for all ability groups.

Highly targeted and focused CPD has provided opportunities for all to hear national speakers in their
field and we have ensured that what they have delivered has always been inspirational and aspirational,
aswell as having areal practical emphasis on Teaching and Learning. In-schoaol variation will always be
present in schools and so thisis a constant focus of schoal improvement.,

Contact: Mrs Gill Taylor, gtaylor@ivebrid ge devon.schuk
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2chools Leadership Programme

Developing an outstanding lesson observation and
faculty review programme to deliver outstanding
learning

The John Warner School, Hertfordshire
An 1118 mixed comprehensive school

Aim: To develop a supportive and effective leaming environment that links the numerous teaching and
learning initiatives into one coherent and mutually beneficial programme.

Background: The school was designated as Outstanding by Ofsted in January 2011 Within the report,
the inspectors concluded that meore needed to be done to ensure a higher percentage of Good and
Cutstanding lessons. The school's comprehensive observation database found 84% of lessons to be
Good or better at the start of the project.

Method:

Year 1. Staff at the school had for some time been engaging inlearning walks, lesson observations with
pre- and post-observation discussions, learning corversations with students and teacher learning
communities. The Faculty Review model was introduced as a mator for linking all of these processes
together so that teachers were consistently receiving high-quality formative feedback that they could
use to refine and improve their performance. Towards the end of the first year, work scerutiny was
included to further inform the process and aleaming lunch introduced to share the learning from the
review morewidely acrass the schaal.

Year 2. Additional initiatives included: learing walks jointly run between the review team and faculty
leaders, Pupil Perception Discussions led by students using data from online questionnaires, a letter
written to all students to explain the findings and to outline what the faculty would be doing to improve.

Year 3. |1t became evident that sustained impact would only be achieved if the faculty had greater
ownership of the process and was able to draw its own conclusions. 3o members of the faculty were
provided with the outcomes of parent and student online questionnaires in order to allow them to draw
initial conclusions, to spot trends and to idertify a core foous for lesson observations which were then
carried out with a member of the senior team. The Sixth Form also became a maore prominent part of
the process.

Evidence: Exam results, lesson observations,

Impact: Over the 3 ywear project the number of students achieving 5A* at GCSE increased from B8% ta
73% and at Key Stage b the number achieving A*-B increased from 4% to 51%. Lesson observations
showed that Good or better lessons increased from 84% to 89% with Cutstanding lessons increasing
from 40% to 49%.

00% of staff engaged in action research over the course of the project. In many cases the focus of
research was a response to the Faculty Action Plan. 875% documented the research they carried out,
Maore than b0% of staff attended at least one learning lunch during the project.

Reflections: We have consistently improved our outcomes and have orucially carried all our staff with
us; they have confidence in the judgements and have developed the resilience to be able to respond
pasitively to all feedback. There is a great honesty and drive to improve, and with that an acceptance
that we have to listen to our customers. For this reason the devolution of leadership of the process to
faculties has beenintegral.

Contact: David K.ennedy, Headteacher. djik@johrwarner herts sch.uk; Jonathan Huddleston, Assistant
Headteacher, Teaching and Leaming, jeh@johrwarner hertsschuk



achools Leadership Programme

Providing extra challenge and depth at GCSE by developing an
enrichment carriculum

Sale Grammar 5chool, Cheshire
An 1118 coeducational Academy Trust selective school

Aim: To develop and support inspirational teaching and learning to achieve academic excellance
and prepare pupils far the challenges of the 2020s.

Background: The school had a ‘traditional curriculum that met EBase J national curriculum
requirements. Thare was a desire to develop a love of learning in Year 10 with options beyond the
formal Key Stage 4 curriculum, ineluding epportunities for more practical experiences.

Method:

Year 1. After consulting the Senior Leadership Team, governors, staff and pupils, the following
enrichment options were offered to Year 10: a Level 2 Project, investizating an area of parsonal interest,
the Duke of Edinburgh Award Scheme, Young Erterprizse, Community Service, Mad Psychology,
Computer Programming, Cookery, Media, Fhotography and Introduction to Law.

Year 2 Atthe end of the first term, the groups were asked to present what they had achieved [ learned
in their aption. Additionally, students were asked to fill in a short questionnaire to evaluate the
programme. This allowed staff an opportunity to see how they could improve the delivery of courses
and refine them to meet student expectations. The Community Service aption ran in terms two and
three and was evaluated. Comments were extremely positive both from students and from the
cammunity partnerships. Unfortunately staffing allocations were reduced for enrichment and the plan
to extend the optionsto include Year 12 had to be curtailed.

Year 3: The options were continued into Year 11 with the removal of Introduction to Law due to staffing
changes. Textiles and GCSE Short Course PE ran as viable groups, but Level 2 Project did not In
Cacember 2014, the decision was made to allogate the two lessons which had bean given over to
enrichment for GCSE English and Mathematics following the new specifications. As a result, the
project came toanatural end.

Evidence: Pupil questionnaires, lesson absensations, learning walks.

Impact: Student questionnaires indicated that courseswere generally successful and engaging, with
imaginative and collabarative projects happening around the school It is natable that staff were keen
to deliver the enrichment options, although they felt that initially they had to overcome negative
studert perceptions of curriculum time in Key Stage 4 being spent on ‘non-examinable’ options.
However |ater feedback showed that the objectives of the project had become more widely accepted.
Take up at & Level in Psychology showed a small improvement, possibly due tothe Year 10 errichment
allowing a ‘taster foranew & Level course.

Reflections: The mosgt important indicator for the project was the student voice, Giventhe aim of the

project, comments from students such as "we enjoved the teamwork, being able to work independently,
fnding out new things and fearning rew skills”, ansured that we were meeting the objectives.

Contact: Linda Hall, lkh@salegrammar.co.uk
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2chools Leadership Programme

Redesigning the Key Stage 2 curriculum around a
school Learner Profile

Westcliff High School for Boys, Essex

An 1118 selective boys schoolwith a coeducational Sixth Form
Aim: To redesign the Key Stage 3 curriculum around a school Learnar Profile

Background: Adopting academy status allowed increased curriculum flexibility to provide a more
stimulating curriculum for Key 5Stage 3 pupils. Establishing a ‘Learner Profile’ encouraged staff to
consider education beyond the confines of their subject area and address variations in perfformance
baetween subject departments.

Method:

Year 1 A newly appointed Curriculum Development Co-ordinator established a voluntary staff research
group to consider the content of the school's Learner Profile and an action plan for piloting this
concept and sharing it with staff, pupils and governors. The seven attributes were identified as: being
intellectually curious, collabaorative and suppaortive, open to apportunity, globally aware, an effective
communicator, alifelong learner and having personal integrity.

Year 2: The Learner Profile was piloted by two subject departments: Religious Studies and Design and
Technaology. These departments shared their experience with all the teaching staff during staff
development days. The implementation of Learner Profile and curriculum reform were written into the
new School Developmert Plan. All significant changes and developments in school were assessed
against their ability to improve the delivery of the seven Learner Profile attributes.

Year 3. All subject departments worked on updating their Key Stage 3 and GCEE schemes of work to
ensure they delivered the Learner Profile attributes.

Assemblies, school publications, the prospectus, pupil planners, the website, lesson observation and
subject department inspection programmes were all redesigned to refle ot these qualities.

Evidence: Literature, lesson observations, subject department inspections, feedback from pupils,
parents and staff.

Impact: The Learner Profile now provides an effective means of ensuring consistency within the
school. All staff Gurnover is 10-15% each year) are provided with a clear guide regarding the schoal’s
wider educational aims rather than simply focusing on a narrow set of goals related to their subject.
There is now a commaon thread in the schoal's schemes of work and a means for staff and pupils to
make cross-curricular links through the Learner Profile.

Reflections: Schools are increasingly dyvnamic organizations, and the busy external educational
agenda alongside significant internal changes can all too easily result in aloss of focus and the growth
of inconsistency. Therefore, having a ¢lear mission which is understood by all stakeholders is vital. This
mission must be fully woven into the schoaol’s teaching and learning. The Learner Frofile has provided a
simple and effective means of achieving this goal. Public examination results matter but the culture of
the school matters more. We have made use of additional metrics such as levels of participation,
willingnesstao valunteer, and quality of communication to evaluate our progress asa school,

Contact:Mike Skelly, Headmaster skellym @whsh essex sch.uk



achools Leadership Programme

Empowering Subject Leaders to provide inspirational
teaching and learning in their subject

Oakwood Park Grammar School, Kent
An 1118 selective boys grammar school with a coeducational Sixth Form

Aim: To put subjects at the centre of the learning community and school improvement by placing
subject leaders at the heart of school leadership.

Background: There was a need for subject leaders to 'see the big picture’, to develop a ‘whole school
outlook” and not be restricted by developments just in their subject area. The aim was therefore to
ofeate a better balance between top down’ and ‘bottom up’ leadership. This would also give subject
leaders who aspired to senior leadership development epportunities in that area.

Method:

Year 1. Following an analysis of their perceptions of their rale, subject leaders were given more
responsibility, including managing their department’s budget for external courses and presenting an
key whoale-school issues such as the introduction of Pre-U qualifications. Subject leaders were alsa
seconded to the Senior Leadership Group (=L &), initially on an informal, sporadic basis.

Year 2: Subject leaders took responsibility for the whale-school Continuing Prafessional Developm ent
(CPD) Programme of ten three-hour twilight sessions. Subject leader briefings on Key Stage 3 review,
IGCSE, maonitoring and reporting led to subject leaders taking lead roles in those areas and farmal
secondment to the 5LG. Formalised and extended subject leader responsibility for monitaring and
leading improvements in teaching and learning through lesson observation, learning walks and
subjectfcohort reviews was formalised and extended. Subject leaders reported directly to the
govaernors” Curriculum Committee and a bespoke training programme for new leaders to incorporate
these changes wasintroduced.

Year 3 Mew subject leader job descriptions were written to reflect their growing whole-school
influence, and performance management objectives included reference to the changes. CPD was
subject-leader led with each depatment working on action research projects using the PTl template.

Evidence: Staff surveys, lesson observations, learning walks, subject and cohort reviews.

Impact: Subject leaderswere surveyed again and 100% falt the objectives of the project had been met,
80% felt the changes were beneficial to all stakeholders and 95% felt their level of job satisfaction had
gone up as aresult of the changes

The CPD programme showed the input of subject leaders through the strong focus on teaching and
learning across the school, and thiswas reflected in lesson observations. Several subject leaders took
on whole-school roles and sought promotion to senior leadership, and several studied for Master's
degreas. The stronger subject leadership led to a higher level subject-based errichment programme.
IGCEE was introduced, with the first examinations in 2015, The introduction of Pre-U led to outstanding
resultsin History, English and PhilosophyTheaol agy.

Reflections: Ee flexible and do not rush things - make sure changes are embedded before moving on.
Be creative in making opportunities and trust vour colleagues not to waste nor abuse new influence.
Challenge vour colleagues who want the status quos change can frighten people, so ‘know your staff
and encouragefcajole as appropriate. Recommended reading: Mindset; How You Can Fulfil Your
Potential by Carol Dweck,

Contact: Mark Housden, Deputy Head, mhousden@opgs.org
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English
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How can we best support our A Level English Literature students through transitions?
Rober Clack Schoal, Dagenham

Developing opportunities for oracy to increase student confidence and improve written and verbal
exprassion
saint Geaorge's Cof E School, Kent

Enthusiasm and progress in Key Stage 3 English
Holland Park School, London

41  Increasing English uptake through extracurricular provision
Bexlay Grammar Schoal, Bexley
42  Inspiring boys in creative writing
William Farr Chursh of England School
43  Inspiring pupils te read widely and independently to improve literacy
Westcliff High School for Girls, Essex
44  Ensuring greater uptake through challenge and variety
The Henrietta Barnett School, Barnet
45  Using iPads to impact teaching and measure pupil progress
Mounts Bay Academy, Corrmmall
46  Towhat extent does extracurricular provision improve the retention, challenge and enjoyment of K55
students?
The Heathland School, Hounslow
47 Canreading for pleasure help to create better scholars?
Maidstone Grammar Schoaol for Girls, Kent
48 Sharing best practice at A Lavel
Gumley House Schaoal, Hounsiow
49  How canwe make poetry more engaging and relevant in the curriculum?
Passmores Academy, Essex
Geography
50 Challenging and developing perceptions of key global issues
Queen Elizabeth's School, Barnet
51  Developing a centre for excellence in Geospatial leaming
King Edward Wl Five Ways Schoal, Birmingham
52  Promoting greater pupil independence and improving marks in controlled assessments
stewards Academy, Essex
History
53  Personalising history: How is history connected to me?
Holland Park School, London
54  Transition History causation proje ct
Hinchingbrooke Schoal, Cambridge
55 The impact and effectivenass of a subject-specific website
Charlton School, Shropshire
b6  Using enrichment activities to raise the profile of History

Cakwood Park Grammar School, Kent



b7

Using language for learning effectively within the History curriculum
The Crypt School, Glouce ster

58 Embedding enquiry skills at Key Stage 3-5
The Sweyne Park School, Essex
59  The challenges of developing regional subject links
Devonport High School for Boys, Devon
60  Enthusing non-natural historians in a high achieving school
Westcliff High School for Girls, Essex
61 Raising expectations and breadening horizons post-16
Tendring Technology College, Esseax
62 Embedding ICT into learning
EBury 5t Edmund s County Upper Schaoal, Suffalk
Evaluating the impact of an extracurricular Histery society
All Saints Catholic School, Dagenham
64  Is History bunk? Student perceptions of History in Key Stage 3
Haybridge High School and Sixth Form, Worcestershire
66 Providing pupils with an understanding of how the wider world landscape and its themes relate to their
lecality
Robert: Clack Schoal, Dagenham
Mathematics
66 Extending students beyond the Mathematics curriculum
st Angela’'s Ursuline School, London
67 Investigating the effect of flipped learning and other video learning strategies on mathematical under-
standing
M aunts Bay Academy, Corrmmall
68  Improving mathematical skills across and beyond the curriculum
Gordon's School, Surray
69 Improving pupils confidence in Mathematics by using more IT-based resources
Pimlica Academy, Landon
sclence
70 Using CREST awards to enrich Science teaching
The Wycarmbe Grange Pupil Referral Unit (PELY, Buckinghamshire
71 Developing effective feedback within Science teaching
William Farr Church of England School, Lincoln
7?2 Improving Sclence provision at Key Stages 1 & ? by developing extensive outreach activities
King Edward Wl Five Ways Schoal, Birmingham
73 Eridging the gap between GCSE and A Level Sciences
The Crypt School, Gloucestershire
74 Engaging students in enquiry-based team projects (CREST awards) to inspire a love of science
Altrincham Girls” Grammar School, Manchester
75 Using new forms of ICT to enhance teaching and learning in Science
Harrogate Grammar School, North Yorkshire
76 Improving student confidence and curiosity in Science
Cakwood Park Grammar School, Kent
/7 Encouraging extra-curricular Physics

The Thomas Hardye School, Dorset
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Aszzociate Department: English
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How can we best support our A Level English
Literature students through transitions?

Robert Clack School, Dagenham

An 1118 coeducational comprehensive school

Aim: To increase the number of students studying English Literature at & Level and beyond, and to
offer a range of opportunities to support them in developing the skills and expertise to transition to
these higher lavels.

Background: Mumbers taking & Level English Litarature were low, and many pupils struggled with the
transitions between ey Stage 4 and &, and K55 todegree lavel English.

Method:

Year 1. Schemes of work were planned to help students with the transition to A Level and to develop
their skills from GCSE. Weekly focused writing skills sessions were introduced and seminar-style
revision sessions were highly successful. Trips were planned to see The Frince’s Teaching Institute
Annual Lecture and university lectures, and pupils were encouraged to post on existing online blogs
and participate in online lectures. A number of displays and example lessons were given to introduce
Year 11students to A Level Literature.

Year 2: University-style te aching was integrated into Year 13, and the number of teachers per classwas
increased to allow teachers to teach totheir specialisms. Classes were taught as lecture and seminar
sessions, expecting reading to be completed outside olass A former Year 13 student whao is re-sitting
the year attended classes and acted as ateaching assistant. This has been highly successful for him
and also benefits the class Initial links were made with universities, and school alumni came in to
discuss studying English at university. Students continued to have opportunities to 2o on trips to the
theatre.

Year 3. A lecture series was offered to make use of and develop staff expertise, and a book olub was
started to promote wider reading among & Level students. Links with universities were consolidated
and students attended a trip to Nothampton University. Students were encouraged to develop their
online blogs and atrial of Google Classroom was planned for the following vear,

Evidence: Pupil focus groups, questionnaires and feedback, revision notes from seminars.

Impact: Year 11 students appreciated being able to look ahead to A Level and Year 12 students
commented that the transition to Year 13 was now much less daunting. Seminar-style revision sessions
were received very positively and students found the new style of teaching usefulin bridging the gap to
university. There has been a noticeable improvement in independent study skills and more students
are now going on to study English at prestigious institutions.

201N2 14
201213 32
2013114 43

Reflections: We are really proud of the progress the department has made and we feel that we offer
wide-ranging, enriching opportunities that go bayond the classroom and take students into libraries,
theatres and universitie s. Challenges have been gathering solid numerical data effectively, and keeping
track of the project as it has been so wide ranging.

Contact: |sabel Fuggle, ifuggle@robert-clack bardaglea org uk; mmullen@rabert-clack bardaglea.org.uk;
sbutler@robert-clack bardagle aorg.uk
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Aszzociate Department: English

Developing opportunities for oracy to increase student
confidence and improve written and verbal expression

Saint George's C of E School, Kent

81 1118 coeducational non-selective school in a sele ctive area

Aim: To develop oracy in all pupils, enabling them to access a wider vocabulary and improve their
written and spoken communication, and ultimately their academic success.

Background: The ability profile of students is significantly below the national average, and the number
of pupils who have English as ancther language (EAL) (28%) or are entitled to free school meals (17%) is
rising.

Method:

Year 1. Schemes of work for Key Stage 3 were rewritten to ensure that speaking and listening were
embedded into the learning process and not seen as an "add or’. The Kagan approach was used in all
lessons, allowing pupils to discuss and rehearse their answers befare responding to the whaole olass.
This helpad with motivation and confidence, and improved the quality of the answers given Pupils were
interviewad in small groups, which they preferred to questionnaires, and showed a good deal of
enthusiasm for the teaching method, while allowing staff to reflect on what was not popular. However,
the project had limited success — the most able students thrived but those with low literacy remained
reticent. EAL students made good progressin speaking and listening but this was not reflected in their
reading and writing assignments.

Year 2. An English suppaort assistant was emploved for those needing additional help, and advice was
sought from EAL and Special Educational Meeds departments in order to develop more differentiation
for lower ability classes. & wide range of pedagogies was tried, and results showed that pupils
benefitted from opportunities to investigate, through talk, their assigned task. The discussions were
confident and engaging, but more rewarding was the academic improvement in writing that followed.
Academy Week activities were used to engage pupils, and proved a great success,

Year 3: The setting of Year 7 was revised to support the variation in pupils’ Maths and English ability, so
that pupils could excel where they had strengths. A coherent course from Year 7-11 was planned to
allow careful tracking of progress and ensure that all students leave school able to communicate
effactively. Academy Week and Warld Book Day activities were successful, and a subseription to *Sound
Training' wastaken inardertao make the curriculum accessible tothe most vulnerable students.

Evidence: Student interviews, written work.

Impact: The K532 curriculum now has greater coherence and provide s students with the skills they will
need for lifelong learning. A greater appraciation has been gained of the part played by speaking and
listening in pupils’ learning, and students have been erthusiastic. However, lower ability students have
not made as great an improvement asthose of higher ability.

Reflections: Hegular data collection is important, as is frequent intendewing of pupils, which can

provide a useful guide in shaping the project’s future. Continual monitaring of the department helps to
ensure that all students are having the same experience.

Contact: Andrea Betts, bettsa@s=aintgeorgescofe kent sch.uk
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Assodate Department; English
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Holland Park School
Enthusiasm and progress in Key Stage 2 English

Holland Park School, London

An 1118 coeducational comprehensive academy

Aim: To address the dip in achievement between Key Stage 2 and 3, especially for boys, and to
markedlyincrease the level of challenge for students at K53

Background: Students intheir first term at Holland Park were achieving one sub lavel lower than they
aftained aft the end of primary school, and boys in particular were achieving demonstrably lowar marks
than girls.

Method:

Year 1. Following interviews with students about their work at Key Stage 2, new schemes of work were
implemented and taught alongside a control group. This showed that the new strategy was having
some impact, although not asmuch as desired, and the gender gap was still evident.

Year 2: |1t was clear from evaluating the results of the previous year that students had not been given
enaugh time for extended writing, or received enough feadback from teachers about how to improve
their wark. Wisits to primary schools were also made to inform lesson planning. Schemes of waork were
planned to allow time for extended writing, teacher feedback and subsequent redrafting by students.
To foster engagement and enthusiasm, each topic had a ‘launch lesson’. This has better engaged
studerts with topics and they feel more able to evaluate their own work. Journals were used for
independent research, olass notes and draft waork, and students commerted that they felt more trusted
to complete work independently. However, the gender gap was till evident, with some male students
still making limited progress.

Year 3. The autumn term was redesigned to ensure the level of challenge for students entering the
school, with a foous on reading. Various everts encouraged a love of reading, such as plays put on by
staff, interactive acting experiences and a treasure hunt for boys across Hampstead Heath. Termly
exams were implemented for K53, which have provided maore accurate and regular assessment, and
regular intervention by leading practitioners was implemented to support underperforming groups.
Coaching and monitaring for staff has been successful in ensuring high expectationsin all classes

Evidence: Student feedback, exam results.

Impact: Eegular assessment has been successful, with students finding it easier to cope in terms of
revision and retention of units studied. Students’ extended writing ability has improved and the
feedback and redrafting process has made them more reflective in their writing. Some progress has
been made with gender distinetions and the gap betweenmale and fermale students is becoming less
pronounced. Engagement has certainly improved with the various events run by the department, but
thisisvettolead tothe desired level of improvement in examination data.

Reflactions: The project has crystallized the impaortance of high expectations for maintaining quality of
studerts” work. The challenge has bean maintaining a foous on our new strategies in the build-up to
exams and maintaining perspective that this investrment will Uitimately help their future performance
and their commitment ta learing English as a subject.

Contact: lamie Thom, James Thom@hollandparkschool couk
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Associate Departrment: English

Increasing English uptake through extracurricular
provision

Bexley Grammar 5chool, Bexley
An 1118 coeducational grammar schaool

Aim:Toincrease the number of students taking English at K35 and continuing on to university.

Background: While numbers of those studying A Level Literature were steady at between 70 and 80 (as
wall as 60 students who study English as part of the |B), orly around 10% of these pupils were going on
to study the subject af university. This was frustrating, as results were excellent and the departmeant
was enthusiastic and dynamiz.

Method:

Yaar 1. & We Love English’ group was created for students who were interested in studying English at
university and attendance was regularly at h0%-70%. All staff contributed to extracurricular events,
including curriculum and beyond the curriculum lectures, and pupil questionnaires were used to adapt
K.y Stage 4 provision for the following vear.

Year 2: Links were established with the University of Kent and activities were broadened to all students,
not just KSE Lectures held for Year 11 students an Warld Book Day were vary well received and an
English Conference was runwith a focus on journalism and creative writing in response to the number
of students taking Jaint Honours with English at university or pursuing careers in journalism. 94% of
studenrts judged this*very useful or ‘usaful’”.

Year 3: The uptake of IE English increased from 68 to 80 and visiting lecturers, including Prefessor A C
Grayling, were hosted at the school with high attendance. & *Broadening Horizons Information
Afternoor’ was held inwhichformer students with English degre es spoke about the different directions
their degrees had taken them. 80% of attendees judged this ‘very useful’.

Year 4: & K34 English group was led by Year 12 English prefectswho organised a spoken word workshop
and a trip to the Tate Britain to explore the relationship between visual art and literature. The success
of the olub meant that planning for the following yvear could begin Staff led further events and one
studert made it to the national final of the Poetry by Heart competition in Cambridge. Ksb lectures
continued to widen students’ perspective and enjoyment of English - 82% rated the lectures at moare
than 7710 interms of interest and enjoyment.

Evidence: Attendance data, baseline data, student questionnaires.

Impact: The ‘Broadening Horizong” corference has helped overcome the perception that English
degrees dom't lead to defined carear paths or well paid jobs. The school's decision one vear into the
project to offer only [E at K3b threatened to undermine the project, but in the coming vears the
department will teach 200-260 students English at K55, so the provisions already in place will hopefully
sea more students enjoving the subject bevond K54 and going on to study it at university.

Reflections: At times we tried to offer too much. Daing a few things well, on a consistent basis with

proper evaluation of results is far more rewarding for staff in terms of the outcome, and also much
more useful for the students.

Contact: Anna Allen, Allen_a@bexleygs oo uk; Dan Griffin, Grifin_ d@bexleygs couk
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Assodate Department; English
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shelves

Inspiring boys in creative writing

William Farr C.E. Comprehensive School, Lincolnshire
An 1118 coeducational comprehensive school

Aim: To inspire and enthuse a greater number of students to undertake
oreative writing; particul arly boys.

Background: Students at William Farr are well behaved and engage well in lessons. The students like
torely onteacher input and we are working hard to inspire them to think and work independently. One
focus for the school is raising the achievement of boys, particularly in English, and challenging the
perception of English as a “girls’ subject™

Method:

Year 1. The usual English topics were put on hold for a creative writing week for Years 7-10, themed
around “Writing legends’ - Year 9 focused on graphic novels, which boys particularly enjoved. Links were
made with Waterstones and authors were invited to speak. The best pieces were selected to be
published, and 42% of these had been written by boys. 97% of students reported that they had enjoyed
the week.

Year 2. This year the event's length was doubled, allocating more time for the lessons and allowing
studerts to access workshaops. Different authors were invited into school each day to run workshops
and their feedback was very positive. The theme was ‘Dreams and nightmares’. A successful poatry
slam was held with 29 separate entries from Year 8 students, and the evening was extremely well
attended by friends and family. Again, nearly half the material selected for publicationwas by boys.

Year 3. The two-week foous was maintained and the theme this vear was The English Revolution’ -
topical with the general election. Due to exam pressures, the sessions were unfortunately limited to
Years /-9, A full and engaging timetable allowed students access to maore events, again with different
authors every day, and there was very positive feedback from students. The school won the regional
Poetry By Heart competition and stepshave been made towards establishing a smaller creative writing
group ta run throughout the yvear. Discussions with Writing East Midlands have begun about creating a
potential Writer in Residence, and discussions with feeder schools have taken place regarding invaoling
Yearbhand Gstudents.

Evidence: student, staff and author feedback, pie ces of writing produced by students.

Impact: The annual event has been extremely popular and the quality of work very high. Students have
been more engaged inreading, with copies of visiting authors’ books flying off the shelves. Pupils have
had the chance to showecase their work and staff have enjoved the chance to move away from the
curriculum and are keen to retain the event in future vears. Student feedback has focused on the
enjoyment of the freedom towrite independently and the opportunities to hear visiting authors.

Reflections: Challenges have been in arganising the event as it has grown in scope, and publication of
pupils’wark has proven expensive and challenging Without the schoaol's generosity in covering visiting
authors” expenses it would nat have been possible. Links with universities and feeder schoals could be
explored further.

Contact: Susan Meggett, smeggett@williamfarr lines schouk
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Associate Departrment: English

Inspiring pupils to read widely and independently to
improveliteracy

Westcliff High School for Girls, Essex

An 1118 girls’ grammar school

Aim: To stimulate and engage Key Stage 3 pupils through a library programme, and to
allow more room for self assessment, peer assessment, reading and reflection time in the curriculum.

Background: The number of students with English as another language (EAL) was increasing year on Pupils have
year, and it was recognised that students needed support with literacy across the school, net just from enjoyed the
within the English department. independence
that the
Method:
programme
Yaar 1. There was a focus on EAL pupils, with support sessions run on a carousel basis so that they did has given
not miss the same lesson every time. Research was conducted with a local primary school to better them

understand the transition pupils have to make and staff had specialized training in order to increase
their knowledge of strategiesto support and advance EAL language development.

Year 2: The focus shifted to all K53 pupils, in order to have awider benefit. & new library programme
was implemented with ane lesson per forthight allocated. A working party for whale-schoal literacy was
set up and literacy resources were made available far all staff to incorporate into planning. A K53 boaok
club was launched and attended by staff from across the school, and a sponsored read raised £2,800
for charity. Other initiatives included a spelling bee and the launch of a Catch Me reading scheme
which was embraced by staff and students.

Yfear 3: The library programme was adapted to reduce the number of assessed tasks and allow more
time for reading and reflection. This adapted programme was piloted with Year 7 and 8 classes and
pupils and staff evaluated the programme on a termly basis to allow it to be tailored further. Students
raised over £3,400 for charity inthe sponsored read, reflecting their incre ased enthusiasm for reading.

Evidence: Baseline assessments, student voice, pupil tracking, reading and writing assessments,
teacher feedback.

Impact: Pupils have more apportunities to enjoy reading and to reflect on what they have read with
peers and librany staff. There is moare flexibility for staff to ensure they can monitor pupil progress and
encaurage them to become mare aware of their own learning. Pupils have been encouraged to use
mare ambitious spelling, punctuation and vocabulary choices, and staff and pupils feel a senze of
ownership over the programme and over promoting literacy. Pupils have enjoved the independence
that the programme has given them, the chance to discussideas with peers and the creativity of the
tasks assigned.

Reflections: Az a department we have leamnt that reluctant readers benefit from a structured
programme which includes inventive and enjovable activities. Working with their peers ingpires many to
read mare widely and to challenge themselves with reading choices. All staff are more aware of EAL
learners and that using literacy acrass the curriculum needs to be a whole-schoal initiative which can
easily be incorporated through collabaorative working.

Forthe full report visit www.princes-ti.org.uk/staffroom

Contact: Carolyn Harvey, st-carolyn harvey@whsg infa; len Harold, st-jen harold @whsg info
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Ensuring greater uptake through challenge and
variety

The Henrietta Barnett School, Barnet
An 1118 girls’ grammar school

Aim: To raise the profile of English within the schoaol through a more exciting, dynamic and challenging
experience of studying English.

Background: Mathematics and Science tend to be favoured by pupils, meaning that many very able
students were dropping English after GC5E. The department wanted to enthuse them to continue to &
Level and university.

Method:

Students across Key Stage 3and 4 answered questionnaires over the three yvears of the project about
their enjoyment of the curriculum and extracurricular activities, and what they felt they had leamnt.

As a result of these questionnaires, the department established a creative writing olub and entered
students into persuasive writing and poetry competitions. Catch-up sessions were introduced for
strugeling students, who ware invited personally to aftend. A theatre visit was begun for each vear
group and teacherswent ontraining coursesto reinvigorate theirteaching

Extension sessions were made moare exciting with visits from academics, and partnerships with other
schools allowed students to meet authors and receive prizes. Fundraising for the librane was very
proactive, and culminated in an evening with authaor Zadie Smith who addressed students on what can
be achieved by reading and taking an English degree.

Evidence: Student questionnaires, university application data, KSb uptake data

Impact: Questionnaires showed that studerts have aricher experience of studying English and they
are generally more positive about the subject. There is now a more sustainable programme of
extracurricular activity at all key stages. There has been a steady increase in the numbers going on to
study English-related degrees, from an average of two at the beginning of the project to six by the third
WEAr,

Reflections: It iz worth spending time in the olassroom enthusing students about what to read and
sharing personal recommendations, as well as enlisting older students to help run clubs for yvounger
year groups | would recommend introducing internal and external competition elements and getting
interesting people into school to reinvigorate staff and students. Establishing partnerships with other
schools and universities is important, as is staff training.

Contact: Eve Meyers Belkin, embelkin@hbschool .org.uk



Associate Departrment: English

Using iPads to impact teaching and measure pupil progress

Mounts Bay Academy, Comwall

An 11116 coeducational academy

Aim: To use iPads effectively for student progression and as a means to communicate the
aims and objectives of schemes of work with students and parents.

Method:

Year 1. Current affairs website The Day was introduced to students via iPads, and in tutor fimes
students engaged in wider reading and discussed the news quiz to answer collaboratively. English
teachers used articles as preparation for [GCSE reading comprehension and as a basis for IGCSE
coursewark.

Year 2. The paperless classroom software Showbie was introduced to the department, allowing
teachers to keep track of students’ progress as they redrafted their work. To create a reading culture
within the school, students were given access to Accelerated Reader and Star Reading Tests an their
iPads. Students’ success was celebrated wia the academy newsletter and in regular reports to English
teachers and form tutors. The data was used in parent/teacher meetings to encourage further reading
at home as part of the Accelerated Reader programme.

Year 3: Success inthe Accelerated Reader programme was rewarded through vive' points, which gave
studerts access to varous rewards on their iPads The iMLS library software was made available,
allowing students to arder library books and submit baak reviews.

Evidence: Library data, Accelerated Reader growth reports.

Impact: Reading success rates on Accelerated Beader quizzes is now 81%, a growth on last vear, with
one student’sreading age rising from 11 to 1% vears and Gmonths. [GCEE results are currently at 80% A®
-C Use of the library's fiction section has increased dramatically as students in Key Stage 3 are
timetabled for weekly sessions, and there are now over H00 fiction items on loan. Using iTunes U has
made collabarative planning more effective, and meansthat students do not miss out on lessons when
absent as they can follow online postings and acoess olass resources. There is a 'buzz’ about the new
online reward system, but it is still too early to measure its impact.

Reflections: A challenge has been rolling out the use of apps to help us plan and teach using iFPads,
rather than just using them as a means of researching topics. Staff take-up could be improved on but
those who do use the apps are vociferous in their praise. It was challenging to get staff to actively
engage with the data produced by growth reports and reading age reports, and students need to be
carefully monitored to check they are accessing the right books for their reading age. When it works, it
works brilliantly and results are impressive. It will be interesting to see whether Years 8, 10 and 11 will
still use the library when they are not part of the Accelerated Reader programme.

Contact: Leanne Marsden, Imarsden@mountsbay.org
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To what extent does extracurricular provision
improve the retention, challenge and enjoyment of
K85 students?

The Heathland School, Hounslow
An 1118 coeducational comprehensive school

Aim: Toraise the status of English, and the Arts in general, in the schoal and to encourage students to
pursue their passions.

Background: The Heathland School specialises in Science, and a large proportion of students are
interested in medical professionsin particular. Some pupils that are talented inthe Arts do not choose
to pursue their interests into Sixth Form and beyond. Although English is a popular subject, the
department wishesto make studying English at & level more appealing and exciting.

Method:

Year 1: Mew Shakespearae resources were cascaded throughout the department and pupils in transition
from Year 12 toYear 13 studied The Tempest and King Lear as additional texts at the end of the summer
term. Attemptsto set up a Shakespeare Summer Schoal for primary pupils, to be led by these transition
studerts, failed to gather enough interest, so the studerts took their production of The Tempest to
threafeeder primary schools and to the Shakespeare Schools Festival,

Years 2-3: students performed King Lear at the Shakespeare Schools Festival and at school, and a Sixth
Form book olub was established. Lectures were held featuring guest speakers and trips for A Lewvel
studerts boomed, including going to see Malala Yousafzal speak. The student steering group organised
a day of events for the school’s first Women of the World Day, inspired by a very successful trip to the
WOW Festival on the Southbank.

Evidence: Attendance, recruitment and retention statistics, staff and student feedback.

Impact: Students found studying the additional texts rewarding, and a number of them were interested
intaking this study further into Year 13, The book ¢lub was successful, with b regular members and up
to 12 attendees at some sessions, as well as attracting staff from a range of departments. 7b% of
studerts surveved agreed or strongly agreed that the book club had made them enjoy reading more.
students were inspired by exciting visits, and there has been an increase in the numbers going on ta
study English-related subjects at university. Attendance at lectures and revision corferences improved,
and although there are no noticeable increasesin retention, the students are more focusad and results
have improved.

Reflections: This project has allowed me to offer fantastic opportunities to our Sixth Form. | have seen
anoticeable shift in terms of the status of English within the culture of the sehool and the department
faels that there is more of a 'buzz’ around English. There is a sense that K55 English is blossoming at
the Heathland, with many English teachers requesting toteach more AZ and A Level. Data collection
could have been better, but the feedback from students and staff has been really pleasing.

Contact: Matalie Cotterill, neotterill @he athland. hounslow schouk
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Associate Departrment: English

Can reading for pleasure help to create better
scholars?

Maidstone Grammar School for Girls, Kent
An 1118 sele ctive girls’ school

Aim: To encourage a habit of reading for pleasure among Key Stage 3 students with the hope that this
will lead to more scholarly and independent learning habits at Key Stage 4 and 5.

Background: Students in Key Stage 4 and 5 were enthusiastic but often lacked independent reading
skills and were relustant to read beyond the curriculum, sometimes struggling to read core GCSEand A
Level texts. We also aimed to increase the numbers of students applying toread English Literature at
the top universities.

Method:

Yfear 1: Heading was given more space inthe curriculum to enhance its status and comprehension and
reading for meaning was given more prominence from across the curriculum. Book boxes were made
available for all Year & literacy lessons, and 40 titles were carefully curated to feature arange of classic
and contemporary textsthat showeased good quality writing and explored meaningful themes. For one
lesson every fortnight, students had toread a book from the baw, By limiting their reading choices their
reading could be monitored and they would have more oppartunities to discuss the books they had
read with pears and teachers.

Year 2: Qualitative datawas collected at the beginning and end of the year for a foous group of Year &
studerts to measure changes in reading habits and scholarship. All Year 8 students completed an
online survey which assessed the texts they had read, their attitudes to reading at the star and end of
the year, the variety of genres they had tried, and their comments about the programme.

Year 3: The department had become really committed to the project due to its influence on students’
reading habits. The reading lesson was moved to the library to allow students to use library software to
review, rate and recommend books to others. This requires students to start being critical and
evaluative about their reading.

Evidence: Cnline student surveys, foous groups.

Impact: Reading habits have improved, with 66% reading more books and, significanthy, 75% trying
different genres. Students” enthusiasm was evident in anline surveys, with 78% of them saying that they
walld like a¥ear 9book box. Students have also requested time to share theirresponsesto books.
Reflections: When looking at the new specifications for K.34h English, and the focus on closed text

exams and unseen sources, we are confident that we are giving them the skills they will need to
become able scholars and readersin the future.

Contact: Graham Fidgeon, gpidgeon@mggs.org
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Sharing best practice at A Level

Gumley House School, Hounslow
An 1118 Catholic girls’ academy

Aim: To encourage teachers to explore, develop and share their own specialist
subject knowledge and to measure the impact of this on student enthusiasm for
Englishat A Level and bayond.

Background: & Level numbers had bean dropping across the school generally, and English uptake at
A5 and retertion into AZ had been decreasing. The department alse wanted to try to develop in
studentsa more independent and proactive approach tolearning.

Method:

Year 1: A borough-wide collaborative network of English departments was created, and Gumley House
hosted meetings to discuss joint targets, ways to approach the curriculum and possible collaborative
apportunitie s,

Year 2: This year was about maintaining links with ather schools and deepening collaboration. The first
annual teacherfstudent conference was held to give students access to a range of expertise. This
included an external speaker, Q&A sessions with former pupils who had studied English at university
and waorkshops planned by teachers 167 students from across the network attended. Teaching
resaurces were shared and meetings held to support newly qualified teachers (NQATs) teaching A
Lewvel English for the first time. Maock university interviewswere held inthe spring term.

Year 3. Teacher meetings across the network continued and ongoing MGT mentoring was planned.
Teachers from schoolswithin the network volunteered to run workshops at the annual teacher/student
confarence, whichwas attended by 109 students.

Year 4 It had become increasingly difficult to maintain the network with other schools, so the focus
awitched to teaching practice within the school and exposing students to the range of teaching and
learning strategies that had been developed aver the previous three vears. Collaborative approachesto
lesson planning continued, as did mentoring for a new teacher, who achieved very positive results.
students were given opportunities to attend sewveral external conferences, exhibitions and
parfarmances. They were also encauraged to stretch themselves by delivering lecturesfzeminars to
their peers, which have proved extremely popular.

Evidence: & Level results analysis, student evaluations and feedback, English Conference programmes,
lecture handouts.

Impact: Data from student feedback showed that they enjoved the lectures and felt challenged and
stretched by both lectures and workshops, They have particularly enjoved hearing from former
studerts about their experiences studying English at university. In both A5 and AZ there is an upward
trendinresults, and at AS the intake is on an upward trend.

W At-A 12% 9%, 23% 28%
Yo i*-C 85 B0% 100% 100%

Reflections: We are particularly irterasted in continuing to develop the Sixth Form talks and perhaps
expanding these to include year 115 to encourage tham to take English at & leval. There have also been
suggestionsthat parents whao are experts in their field would be willing to come into deliver talks, bath
within the discipline of English literature and on ather topics.

Contact: Kathryn Medeljkovic, knedeljkovic@gumley hounsl ow sch.uk
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Associate Departrment: English

How can we make poetry more engaging
and relevant in the curriculum?

Passmores Academy, Essex
An 11116 coeducational academy

Aim:Toraise the profile of poetry in the school and to create a‘Resident Poet”.

Background: Poetry was stigmatised among students as being boring, negative and inaccessible, so
the project aimed to show pupils the relevancea of poetry intheir livesfrom arange of sources.

Method:

Year 1. An annual poetry competition was begun and received many entries from both students and
staff. Students’views on poetry and on poetry schemes of work acrossthe key stages were collected. &
poetry club was started, focusing on understanding, and those that attended were seanto do better in
their GCSE through developments in their confidence when writing and sharing their analysis of poetry.

Year 2: The poetry club was established to help develap analytical skills, and pupils felt mare confident
in the poetry elemerts of their exams and coursework than in previous years. The higher profile of
poetry saw students discussing and enjoving poetry in class. A published poet visited the school and
conducted workshops with Year 7 students. There were then performances of her and students”work,
and a Q& A session The year group was then well prepared for a newly developed scheme of work with
some interesting and challenging poems. Assessments for this unit demonstrated students’
confidence inwriting their own poetry and writing about other people’s work.

Year 3: The poetry clubwas expanded to all wear groups and members were truly developing a love and
understanding of poetry, Students of all abilities were encouraged to attend and work together, and to
take more responsibility for leading the discussion and ideas. Older pupils are taking onthe role of Poet
Laureate and a number of them have entered national poetry competitions. The best work from
competitions and classes is shared on a poetry webpage. A visiting poet worked with Year 10, and for
the first time a number of Year 11 students produced their own poetry for their creative writing
coursework. From irternal moderation, thiswork is potentially A* standard.

Evidence: Feadback questionnaires and discussionswith staff and students.

Impact: Poetry is now seen asa more engaging topic and is nat met with the usual groans. Boys are
engaging with poetry in the same way as girls. Staff have enjoyed working on new schemes of wark for
K53 and development has started on new GCSE schemes of work using only ‘modern’ poetry to make
the topic appear more relevant to students.

School poetry competitions see a large turnout of entries, mostly of very good quality, and students’
progress in lessons and assessment has been good, with some interesting interpretations of difficult
texts,

Reflactions: My initial concerns were unfounded and staff were open to change. Students have

welcamed challengesto their understanding and interpretation The praject has shown that poetry can
be seen asrelevant to students today, and that we can find new ways of teaching it.

Contact: Jane Adams, j.adams@passmoresacad emy.com
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Challenging and developing perceptions of key
global issues

Queen Elizabeth's School, Barnet
An 1118 boys’ grammar schoal

Aim: To make students more aware of life in different parts of the UK and the world, and to develop a
greater sense of interest inthe world outside of school.

Background: Boys at the school did not empathise with people living in erwvironments that were
unfamiliar to them and wildly different to their livesin London. & number of students were so fosused
on deing well at school or getting into a good university that they did net develop an interest in the
world around them — something of great importance to being a good gecgraphear.

Methed:

Year 1. Links were explored with other schools in contrasting contexts and several {in Ghana,
Zimbabwe, Lesotho, Kenya and Tarzania, and also initially Tendring Technology Colle ge through the
PTI were contacted to explain the aims of the project and see if a lasting partnership would be feasible.
Teachers at each school identified and shared opportunities for key global issues to be taught and for
the perceptions of students to be analysed. Each term work was exchanged between schools and
students compared their views to those in other courtries. Pen-pal letters were exchanged and
studerts in all of the schools joined extra-curricular clubs.

Year 2 By this stage it was clear that one schoal (in Ghana) was equally enthusiastic about the project;
new projects were oreated and shared between the two schools, and avisit was arranged for a teacher
from Ghana to visit Queen Elizabeth's. Funding came through the British Council's Connecting
Clagsrooms programme. The talk he gave really opened pupils’ eyves to understanding arguments from
other points of view. A Facebook group was set up for studerts to maintain links themselves, and
pupils are in charge of updating a noticeboard with the latest work, photos and information from each
school. An African-style theatre company also visited the school to demonstrate more about African
culture.

Evidence: student questionnaires, uptake at GCSE and A Level.

Impact: Results of student questionnaires showed that the projects and links had helped to develop a
greater sense of interest in the rest of the world and an increased awareness of global issues. It also
made them mare likely to be active global citizens. They were inspired by the idea of a potential visit to
Ghana and enthusiastic about developing further links; knowing their work was being shared with
students in Ghana motivated them to produce a better quality of work and to enjoy it more.

The numbers studving GCEE and A Level Geography have both increased. Provisional GCSE numbers
are 120for 25 00 in 204 and at A Level they have increased from 21, to 30, to 32 inthe past 3 vears.

Reflections: Challanges have been involving more schools in the links, and also enthusing and fully

invalying the whale department. It is hard to transfer vour own passion to ather staff members, and
perhaps their invalvement needsto be secured through target setting and performance review.

Contact: Guy Boyes, gchoyes@gebarnet couk



Associate Departruent; Geography

Developing a centre for excellence in Geospatial learning

kKing Edward VI FHve Ways School, Birmingham

An 1118 selective coeducational academy converter

Aim: To extend teacher support using new geographical technologies, espacially GIS
(Geographic Information Systems), and to assess the effectiveness of training aver time.

Background: The departtment was already a major provider of support to Geography teachers, with

around 250 educators recaiving training at over 20 events each year. the talks have
been
Method: The range and amount of support offered to educators such as workshops onhow to use GIs . .
: ) . ., A ) . incredibly
has increased, especially regionally and within universities. The department has cortinued its ‘oable
valuable in

partnership with the Gapminder Foundation, with one of the founders visiting the schoal on a number
of oocasions to trial and develop teaching resources. The schoal has provided webinars on the use of allowing

Gapminder's statistical software in the classroom to educators acrossthe world. students and
teachers to

The school has become an ESRI UK School Cantre of Excellence, and coupled with a successful bid for engage deeply

a Goldsmith's Company Teacher's Grant, this has allowed the school to develop its teacher training _

support. This has allowed visits to California and Virginia to observe and develop good practice. with
contemporary

GIS Day activities for Sixth Formers have gone from strength to strength and have attracted more reseqrch
schools and interest. Guest speakers have included world-renowned academics and industry
professionals from arganisations like Ordnance Survey and West Midlands palice. The talks have been
apositive experience for the students attending.

Geographical Association Branch talks have been very successful, and increased uptake from other
schools has been particularly encouraging. Highlights have been talks about the BEC's Africa series
and desertification, and a visit by the Cpal Weather Roadshow,

Evidence: Feedback from schools

Impact: From 2012-2015 the department has maintained and developed the range of support provided.
Mumbers have been maintained from vyear to year, which in the current economic climate can be
viewed as a success. Teachers feedback has shown that they are more confident with using G5 within
their Geography olasses, especially with the new curriculum changes.

Feedback from other schools has shown that the talks have been incredibly valuable in allowing
studerts and teachers to engage deeply with contemporary research. Schools have also commented
that the support has been valuable where financial and academic constraints have prevented them
from organising their own trips and activities.

Reflections: The majority of support and training has been carried out outside of school hours or in
planning, preparation and assessment time; if it had only been during schaoal time, very little would have
been provided. Assessing the effectiveness of training has been more difficult than expected because
of poarresponse ratesto questionnaires. Electronic surveys through sites such as Survey Maonk ey have
proved mare effective, and when support is provided it is paramount that agreements are made in
advance toprovide follow-up feedback.

Forthe fullreport visit www.princes-ti.org.uk/staffroom
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Promoting greater pupil independence and
improving marks in controlled assessments

Stewards Academy, Essex
An 1116 coeducational academy

Aim: To allow pupils of all abilities to achieve a greater understanding of GCSE Geography through
fialdwork, and for them to attain the highest marks possible for their controlled asse ssment.

Background: It was felt that pupils should take much greater responsibility for planning and
developing their own controlled assessments, designing af least one of their own methods.

Methed:

Year 1. Pupils designed personal questionnaires and attitudinal surveys to gather data for their
controlled assessment. The impact was highly positive, and a deeper understanding of their study
allowed pupils to gain confidence in detailed interpretation of the data. In 2013714 91% of pupils
achieved af least one grade abowve theirtarget GCSE grade in their controlled asse ssment.

Year 2 There was a mare careful focus on the quality of research being conducted by higher ability
pupils, who were encouraged to develop high quality, unique questionnaires to critically evaluate land-
use changes. Focusing on the quality of data collection, rather than the number of techniques, allowed
pupils to deepen their understanding of the study and show their ewn personal research more clearly.
To help pupils imprave their evaluations, they analysed old pie ces of controlled assessment against the
marking oriteriato gain a clearer understanding of the features of level 3 (the highest level) evaluations.

Evidence: Student questionnaires, controlled assessment results.

Impact: Focusing pupils’ attention on the marking criteria during the planning stages of controlled
assessment has helped pupils gain a much deeper and ¢learer understanding of how they can achieve
the best grades possible.

Bverage controlled assessment marks have improved: In 2013 the average mark was 44760 73%), in
204 it was 4680 (77%) and in 2016 it was 43/60 (E0%). This is equivalent to an*A" grade for all pupils, a
veny good achievement considering the broad mix of abilities within the teaching groups. Much of this
increase is due to pupils producing their own research materials, which has allowed them to achieve
level 3 marks for their ‘methodology’ andinterpretation of results’ oriteria.

The impact of the focus on quality research and interpretation for higher ability pupils has been
evident, as those sitting the higher exarm paper in 2005 achieved an average assessment mark of 51760
(55 %),

Reflections: This project has re-affirmed the importance of the high professional standards and high
expectations which a subject leader should have of both their teaching colleagues and pupils. Without
high expectations, academic succeass is hard to achieve in any school, let alone one which serves an
area of recognised deprivation and disadvantage. Mevertheless, our pupils have created controlled
assessments which are academically rigorous and investigative. | feel the main success of this project
stems from setting our ambitions high for all pupils, regardless of their GCSE target grades. | feel our
low and middle ability pupils have all perfarmed very well and our higher ability pupils have also been
allowed to flourish.

Contact: Faul Hickman, phickman@stewardsacademy.org



Associate Departrment: History

Personalising history: How is history connected to me?

Holland Park School, London

An 11-18 coeducational comprehensive academy with a much higher than average proportion of
students from minority ethnic backgrounds.

Aim: To encourage students to ‘personalise history' in order to broaden their conception of history,
making it more meaningful, relevant and integral to thair lives.

Background: This project was combined with the Head of Department’s M5¢ Teaching and Learning
research at the University of Oxford. Her previous study had revealed a olear message from students-
that inereasad foocus on aspects of their own personal, cultural, family and local histories would be
meaningful and relevant to them.

Method:

Year 1. Students, parents and teachers were interviewed and surveyed about their views of the
potential benefits and challenges of students researching their identities. & new scheme of waork was
designed and trialled with some Year 7 and & groups, and the outcomes were evaluated. The
departrment liaised with the makers of Who da you think vau are? and Making Histony

Year 20 The scheme of work was developed further with a specific focus on guiding students’
independent research and olarifying asse ssment oriteria. 1twastrialled with all Year 7 and 8 groups; the
opinions of students, parents and teacherswere investicated and the outcomes of the scheme of wark
were evaluated.

Year 3: The scheme of work was developed to make it more accessible, and to give students the option
to regearch either their family/eultural history andfor local history, and to provide opportunities for
formal written assessment and exam-style questions.

Evidence: Guestionnaires and inte views, student projects, student engagement and enthusiasm.

Impact: Most students and parents recognised that investigating their awn family stories could
develop students’ understanding of their personal identities and those of others This was valued by
studerts, who often revealed a complexity of perceptions regarding the plurality of their cultural
identities. Parents and students revealed that the project had helped students to better understand
one anathers cultural identities, promaoting greater respect and tolerance of differences. Some also
commented that the research had helped them feel a greater sense of belonging.

Students particularly felt that they could benefit from gaining a broader conception of history, invalving
not only mainstream content focused on major events and people, but also non-mainstream content
focused on events and people significant to their own lives. However, there were tensions betweean
these aims and the perceived purpose of school history (especially exam preparation), so teachers may
need ta consider how to sell a personal history topicthrough afoous on historical research skills rather
than content.

Reflections: This kind of historical enquiry has the potential to be relevant and meaningful and can
ingpire students to continue Histary at the end of Key Stage 3. However, the design and teaching of
such an enquiry needs careful consideration of potential sensitivities which might arise fram family
history, making an alternative focus on local history imperative. There are also practical obstacles to
considerinterms of historical research and finding evidence on family stories,

Contact: Amira Mekaouar, amira.mekaouar@gmail.com; amiramekaouar@hollandparkschoaol .couk
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Associate Departrment: History
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Transition History causation project

Hinchingbrooke 5chool, Cambridge

A large 11-18 coeducational comprehe nsive schaoal

Aim: To facilitate pupils transition to secondary school through building links with primany school s and
developing skillsin the key concept area of causation.

Background: Links with primary schools were being forged and there was a desire to work
collaboratively with primary staff to develop a taught transition unit which would introduse pupils to a
subject thay may not have been taught discretely before. It was hoped that this early exposure to
rigorous History teaching could have along tarm effect on the future progress of students.

Method: The impending 100th Anniversary of the First World War led to the decision to use this as the
main topicfar the transitionunit.

Year 1. Letters were sent to potential primary partners to outline the project, and a meeting was
organised. Unfortunately, working in depth with more than one school was not viable because of time
and interest izsues, but Godmanchester Primary School volunteered to be the main project partner and
a joint scheme of wark was developed.

Year 2: Godmanchester and Hinchingbrooke staff worked together to deliver the joint scheme of wark
to Year 6 pupils. & foous group of 30 pupils was surveyed, alongside a cortral group who had not
experienced the transition unit. The scheme of wark was reviewed and updated for use the following
year.

Year 3: The progress and opinions of the focus groups ware monitored over the course of Year 7, and
the whole of Year 7 was surveved to see whether there were different opinions among those who had
experienced the transition work. Plans were made to extend transition visits to other partner primary
schools the following vear, with the hope that previous transition group pupils would act as history
ambassadors.

Evidence: Dizcussion groups, questionnaires, olassroom observations and assessment data.

Impact: The Year 6 questionnaire showed that the Godmanchester focus group developed noticeahly
mare pasitive opinions abaut History compared to the contral group, and their achievement levels did
not drop inthe transition to secondary school. The Year 7 questionnaire showed that 73% of the foous
group had increased their interest in History, and 63% had found it easier to settle into Hinchingbrooke
History lessons as a result of the transition unit. Current data suggests that a majority of focus group
pupils are making expected or better than expacted progress, though it is not possible to exclude other
variables from this. Anecdotal feedback from staff and pupils has been overwhelmingly positive and
primary staff have commented that they have learnt useful gkills and techniquesfor teaching History.

Reflections: The transition unit has been a pleasure and a success in terms of promoting positive
attitudes towards History, and it has fostered good relationships between staff and pupils across the
schools imvolved. There have also been informal oppaortunities for the professional development of
primary and secondary school staff throuzh peer planning, review and abservation.

Contact: lames Leigh, jdl@hinchbk.cambs.schuk



Associate Departrment: History

The impact and effectiveness of a subject-specific website

Charlton School, Shropshire

An 1116 coeducational comprehensive school

Aim:To develop a departmental website that will allow pupilsto access information and
resources, and to interact with one another to provide peer mentoring.

Background: The number of students taking History at GCSE at the school is nearly twice the national
average,and in such alarge department it can be difficult to provide tailored support to all students.

There iz now
Method: better revision

andmore
Year 1: The foundations and structure of the website were completed by the Head of Department, effective

working with a borough T advisor. Staff worked together to oreate a significant amount of resourcesto communication

share online, and the site was advertised and used as a point of communication with parents. with pupils and

Year 2: The Key Stage 4 section of the website was completed to support GCSE pupils, and resources parents

were designed to engage students with a variety of learning styles and abilities. Pupils and parents
were surveyed about their use of the website, and demand was indicated for revision guides and exam
infarm ation rather than a ‘chat room” feature. Staff agreed that making these materials available to
pupils at home was baneficial.

Year 3. All sections of the website were up and running and it was being used effectively by staff and
pupils. Content was continually updated to reflect the new national curriculum and having the material
online saved the department £400-£500 that would usually be spent printing and binding revision
guides. Pupil and parent feedback was collected to help with future developments and the site was
monitored daily, revealing that K24 pupils and parents made the most use of the site.

Evidence: Pupil and parent questionnaires, website data.

Impact: As exams approached, the website was getting over 150 hits per day, and being able to see
which revision pages were accessed allowed staff see where most pupils needed help. There is now
better revizion and moare effective communication with pupils and parents.

Reflections: | believe that this development has greatly supported staff in the delivery of Key Stage 4
History. Pupils often comment on their cwn use of the resources available, and it has promeoted a sense
of responsibility and ownership of work within the pupils.

Forthe fullreport visit www.princes-ti.org.uk/staffroom
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Using enrichment activities toraise the
profile of History

Oakwood Park Grammar School, Kent
An 1118 selective boys gramm ar school with a coeducational Sixth Form

Aim: To improve the enthusiasm and confidence of Year 13 History students and to raise the numbers
applying to study History at university.

Background: |t was decided to introduce the Pre-l) qualification asit constrained the breadth of topics
less than A Levels. The Pre-L) was initially demanding asthere are no set text books and students are
expected toread a wide range of material. Pupils needed a new confidence to study in thisway, and it
was hypothesised that providing a wide range of historical errichment would help them gain this
confidence when faced with a wide variety of sources.

Method:

Year 1. Enrichment activities and trips were organised and a History Society was created to raise the
profile of Histony in the community. Year 12-13 students ran workshops at a local primary school. This
was followed by a local History Day run by Year 12 students and attended by the Mayor, local primary
schools, governors and parents. To increase the uptake at university, 15 students attended a session
with PhD historians at University College London.

Year 2 An Ancient History Club was oreated and the History Society continued to be run by A Level
studerts. More university visits were planned and a day of enrichment activities dedicated to History
was arganised for each year group, with Sixth Form students acting as peer helpers.

Year 3. A Churchill-themed public speaking competition provided opportunities for stretch and
challenge and as part of their research students visited Churchill College and Queeng’ College at the
University of Cambridge. Links were made with a school in Ghana, and 50 students visited the school
with resources they had prepared to lead sessions onthe slave trade.

Year 4 Students participated in avisit to Ypres and a debating event was organised with two other local
schoals. It was attended by undergraduatesfrom Christohurch University, Canterbury.

Evidence: Enrichment materials, student feedback, History uptake data and university applications.

Impact: Links with other organisations were successfully dewveloped and enrichment activities
developed students interest in and commitment to History. The number of students taking an
Extended Project GQualification in History has risen from 2 inYear 1to 1W0in Year 4, and Pre-U students
are getting more experience of how to conduct historical research from university visits. Marny of the
enrichment activities have been staffed by non-history specialists, who have commented on how much
they haye learnt.

2012113 B4 (ot of 150) 20
201314 BE 20
2014715 a1 £

Reflections: Without the support of the senior leadership, it would have been very difficult to provide
the depth and breadth of enrichment we have. Attributing improvementsin exam results to enrichmeant
isa challenge, asthere are somany variables at play.

Contact: Abbie Hern, ahern@opgs.org



Associate Departrment: History

Using language for learning effectively within the History
curriculum

The Crypt School, Gloucester

An 1118 boys grammar school with a coeducational Sixth Form

Aim: To increase the effective use of subject-specific and analyticalfevaluative language within
studenrts History work.

Background: The project had a literacy focus following a recommendation in feedback from Ofsted, Students

which gave a glowing report onthe school's practice. showeda
greater depth

Metheod: of analysis
within their

Year 1: The use of spelling tests allowed students in Key Stage 3 to understand the imporance of

spelling, punctuation and grammar marks in History. It was found that some students seem resertful or | Written work

under pressure when faced with mistakes and seem embarrassed to ask for support. and regularly
tried to

Year 2: Studerts showed a greater depth of analysis within their written work and regularly tried to introduce

introduce complex sentence structures. Use of the PEEL formula (Project to Enhance Effective complex

Learning) has allowed students to develop their essays, but aspects of pupils’ extended writing could

be overly generic and not supported with specific example s, sentence
structures

Year 3. A standardised approach was taken to literacy techniques and additional marks were awarded
forthe use of subject-specificwords inform al assessments.

Evidence: key Stage 4 data was used to identify the levels of success and failure of the literaoy
strategies.

Impact: Ztudents have a greater understanding of the impact that subject-specificwords have on their
overall grades, and the application of subject-specific words during lessons has improved. However,
there is still some confusion about how the use and meaning of words can change within different
subjects, for example the word ‘source’ within History and Geography. Similarly students find it diffi cult
tounderstand that the meaning of key words may have changed over time and might use the maodern
definition of award which may be topic spacific.

A History Club has been established to promate the effective application of histarical skills and this is
mentared by Sixth Form Histony students. However, it has been difficult to maintain numbers because
of the number of clubs running at the school. Sikth Form mentoring in Key Stage 3 lessons has
improved pupils’ understanding of topics, and studerts are far more confident in asking the mentorsto
check their spellings. K54 studentswere able to achieve high spelling, punctuation and grammar marks
intheir assessments, which is indicative of their improved literacy levels,

Reflections: Glossary games and spelling tests were effective with K53, but K34-5 students sometimes
found these activities demeaning. K24-5 students were far more willing to buy into quick-fire activities
that reinforced key words and their application, and these have become an invaluable toal to enable
students torecall a greater depth of detail about the subject.

Forthe ull report visit www. princes-ti.orguk/stafroom

Contact: Gilbert Antony, gantonv@crypt.gloucs sch.uk
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Embedding enquiry skills at Key Stage 2-5

The Sweyne Park School, Essex

An 1118 coeducational comprehensive school (Sixth Form opened in 2014)

Aim: To develop independent research and enquiry skills across the key stages to prepare students for
confrolled assessment and historical enguiry at GCSE and beyond.

Background: The criginal aim of the project was to examine how pupils’ parceptions of history and
their prior learning at primany school affected their motivation and achievement. However, the opening
of a new Sixth Form presented a unique opportunity to oreate and implement a curriculum from
sorateh, resulting in a ¢hange of direction to develop and embed core research and enquiry skills
across K4 and 5.

Method:

Year 1. Pupils’ perceptions of history were explored in the context of GCSE uptake and departmental
meetings focused onresearch and enquiry skills. A collabarative Year 6 and 8 pilot project focused on
chronology and historical significance. Primary schoaols were surveyed revealing a vast range of topics
studied. Baseline tests for all new Year 7 pupils, explored subject enjoyment and historical
understanding.

Year 2 A pupil programme to improve internet research was planned with the ICT department. Liaison
wark with three feeder primary schools revealed inconsistencies inthe teaching of content and skills.
The flipped clagsroom’ approach, wheare students research key content before the lesson, was trialled
toimprove independent learning with Year 11, Gifted and talented Year 8 students worked on a project
with a primary feeder school. Feedback from previousYear 9 surveys led to a revamp of the information
given to pupils selecting their GCSEs, making explicit the skills and career prospects linked to History,

Year 3. With the opening of the Sixth Form, the project’s focus shifted toward s developing research and
enquiry skills across K345, Research and preparation activities as part of the flipped classroom model
were written into the brand new schemes of work and lesson materials. The flipped olassroom model
was also incorporated into the GCSE controlled assessment scheme of work,

Evidence: Student surveys, primary school surveys, baseline test results, GCSE and A-Level uptake
statistics.

Impact: The flipped clagsroom approach led to higher levels of motivation in lessons, a greater range of
sources used for research and better quality questions asked in olass. Various departments in the
school also adopted this appreach. Questionnaires have given the department an improved
understanding of pupils’ perceptions of history and staff have been able to adapt aspects of the
curriculum in response. The profile and popularity of the subject in the school has grown and the
uptake at GCEE and A-Level remains high:

SCSE 107 137 136

8 Level - 45 Gy

Reflections: Time is always the greatest challenge inteaching. Scaling down and using a focus primary
school helped the research to progress. We have beenvery pleased with the high uptake at GCSE and
A-Leval; the issues explored as part of this proje ot have allowed us to reflect on our practice and adapt
the delivery of our subject acrossthe key stages.

Contact: Hebecoa Godfrey, rebeccag@sweynepark.com



Associate Departrment: History

The challenges of developing regional subject links

Devonport High School for Boys, Devon
An 1118 boys’ grammar schoal

Aim:The original aim of the project had been to support the development of Ancient Histary

GCEE in schools in Devon and Cormwall. However, because there was insufficient interest in

Ancient History inthe region, the focus of the project changed to developing interschoel links through
Holocaust education.

Background: Ancient History had become excaptionally popular at Devonport, and as there was
significant expertise within the department, the school seemedto bein agood position to promote the
development of the course throughout the ragion.

Method:

Yfears 12 Planning meetings were held at school and a professional development course an Ancient
Histony was planned and held in London through the PTI

Year 3: Contact was made with universities but attemnpts to forge significant links with partner schools
were largely unsuccessful. Most schools were concerned with the challenges connected with the
introduction of new syllabuses at GCSE and A Level, and did not have time ta learn the whale new body
of khowledge required to teach Ancient History. It was therefore decided to change the foous to
developing links with partner organisations and schoolsthrough Holocaust education.

The Head of History attended an advanced Hologaust education course in lsrael and kept a detailed
blog which was shared with staff and studerts. On returning he gave lectures, first to the Sixth Form
and then to others in the school The way that the Holocaust is taught was revamped, and a
coordinated approach with the English and Religious Studies departments was planned. A day of
professional development in conjunction with the Holocaust Education Trust was also planned.

Impact: Trying to build partherships around Ancient History proved too difficult, but dealing with an
gstablished topic that colleagues feel passionately about has been much more rewarding and
successful. Being able to share information immediately while in lsrael, and being able to provide maore
controversial and interesting points of view engaged colle agues withthe topic.

Reflections: | understand the reasons why people might think that offering a different History GCSE
might be a burden, but | passionately believe that this is a body of knowledge that should be
disseminated far more widely and that the students who take the subjeof will gain a great deal, bothin
terms of knowledge and skills. The material is fascinating and at Devonport the take-up at GCSE and A
Levelis excellent.

Essentially this was a project about building partnerships and the Holocaust is a topic that really
inspires teachers to expand their subject knowledge as well as the pedagogy involved in teaching it
effactively. The work that | have done on the Hologaust would indicate that building partnerships can
be done successfully sothat students get aricher, more rewarding experience. The advice [would give
is to check that there are willing partners out there befare embarking on such a project.

Contact: David Riggs, daveriggs@dhsb.org

building
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can be done
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so that
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a richer, more
rewarding
experienice
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Enthusing non-natural historians in a high
achieving school

Westcliff High School for Girls, Essex

An 1118 girls” grammar schoal

Aim: To enthuse students in History activities beyond the curriculum and to increase the numbers
continuing with History at university level.

Background: The department was already very succassful, with high uptake at GCTSE and A& Level, but
there was a desire to enthuse pupilswhowere less natural historians.

Method:

Year 1. & more formal programme of extracurricular activities was planned, including a History Club
wheare students generated the ideas explored (eg. a Henry VIl lonely hearts column; disgusting jobs
from Medieval times, Victorian food Come Dine With Mel. Other errichment activities included
lunchtime *History in Breadth' sessions, which were regularly attended by 6-14 studerts, and an essay
writing competition intended to help students who were applying to Cxbridge gain greater confidence
and extended vocabulary.

Year 2. The bank of resources for students developed further with an expanding OWD library and a
History lending librany which were both well used. Enrichment activities continued and the History in
Breadth sessions were altered to include infarmation currently in the news to make them mare
relevant and help students prepare for university applications and interviews. 15 students attended
regularly and feedback was very positive. Staff attended continuing professional development (CPD) to
prepare for the new curriculum. subject uptake at GCSE and A Level remained high and staff helped
pupils increase their awareness of choices invalving History at university.

Year 3: History in Breadth sessions were broadened toinclude pupils from Year 10 ormvards. Links were
made with local primary schools in the hope that Year 12 students could deliver History lessons linked
to the key Stage 2 curriculum, though the primary schools were not able to facilitate this. Howewver,
primary pupils visited the school for History taster sessions. Primary schools were also liaised with
regarding their CPD needs, and Westoliff staff delivered training in History netwarking sessions. Links
were alsa forged with universitiesto allow A Level students toattend lectures.

Evidence: Student feedback.

Impact: The department remains one of the strongest in the schoal, with extramely high GCSE and A
Level uptake. Ower half of students studying A2 History go on to study Historyrelated degrees, and
apar from the core subjects, History has the largest number of students choosing to continue beyond
compulsory study.

Reflections: We have learned that students are willing to embrace new learning experiences when they

are offared. The challenges have beenthe time pressure on both staff and students, which has limited
the impact in places.

Contact: Linda Jenkins, st-linda jenkins@whsg.infa



Associate Departrment: History

Raising expectations and broadening horizons post-16

Tendring Technology College, Essex
An 1118 coeducational comprehensive acade my, split over two sites

Aim:To support student achievement through encouraging student passion and
engagement inHistory beyond the A Level syllabus, and toraise students” university
aspirations.

Background: The History department is a successful one with excellent uptake and better than
national average GCSE and A Level results. However, many & Level students were net engaging with
the subject outside of their studies Only 25% of A Level History students were going on to study
History at university and only 10% were going to study History at a Russell Group university.

Method:

Year 1. The programme of History visits was broadened across Key Stages 3 and & and preparations
were made to launch a History Society. Approaches were made to further education institutions to
organise visits and spe akers.

Year 20 The History Society was successfully launched in the Sixth Form and broadened into a
Hurmanities Society. The History wisits programme was extended further. & register of alumni was
begunin arder to oreate an alumni network.

Year 3. The student-led Humanities Society struggled because of the impact of exams, as students
prioritised their revision. Staff delivered lectures on subjects of their choice, though student turnout
was low, Mew visits were organised, including a trip to Fitzwilliam College, University of Cambridge, and
workshops on studving History at university were run by former students. Questionnaires showed that
these activities raised the aspirations of students to apply to top universitie s,

Year 4: The Humanities Society was ended because of a lack of interest from studerts, but the
department continued to dewvise new trips. The link with Fitzwilliam College grew stronger and
collaboration included guidance on new A Level specifications and course structure. An inaugural
literary event in association with the Frinton Literary Festival was hugely successful with 100 students
and 30 staff attending.

Evidence: LIniversity applications, trips and activities.
Impact: The aspirations of students have been raised, as university applications show:

2012 - first successful applicant to Cambridge

2013 - unsuccessful applicant to Cambridge; two students to Bussell Group universitites

2014 - two unsucoeassful applicants to Oxbridge; one student to Russell Group university

2015 - three applicants to Oxbridge, two unsuccessful, one conditional; four studerts with
conditional offersto Russell Group universities

Reflections: A big barrier to the success of the Humanities Society is the nature of a split-site schoal
where getting studerts to work across the key stages is challenging. The focus on the Key Stage 4-5
campus is hugely exam-centric, which means students find it difficult balancing extra-curricular
activities with their academicwork.

Contact: M Speakman, mspeakman@tendringtechnologycollege org
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Embedding ICT into learning

Bury St Edmunds County Upper School, Suffolk

A 13-18 coeducational comprehensive school within a 419 all-through trust

Aim:To create an effective Virtual Learning Ervironment (WLE) for students
studying History, giving them access to course information, hamewark,
learning activitias and an online forum.

Background: Access to |CT fagilities in the school was limited, and there was very little evidence that
any effactive use of ICT wastaking place to enhance learning inthe History Faculty.

Method:

Year 1: The main successes were with the Sith Form, where feedback showed students were regularly
using online tools, though mare trainingwas needed for staff. [t was clear that progresswas being held
up as students were not being encouraged to use online learning across the school, so training was
alsooffered to staff inother depatments.

Year 2. Students’ usage of the anline learning site inoreased significantly and funding was gained to
purchase iPads. Staff were eager to get involved with the use of [CT in different ways, so rather than
just building up a bank of inform ation on the learning site, mare training was provided to develop the
skill 5 of staff to use ICT in away that would fit intended learning outcomes.

Year 3. 5taff gained corfidence in using ICT and increasingly began to use iPads with their olasses
Whila they have proved more useful as a research tool than as an aid to learning, video making and
quizze s have been utilised tofacilitate learning.

Evidence: Student and staff surveys.

Impact: Cver 72% of students surveved agreed that the use of ICT in History has been helpful to them
as learners. Their comments showed that they found it a useful resource to contextualize learning and
provide support beyond the olassroom. By the third vear, over 94% of students had used iPads in
lessons, and ever 94% of students were aware of the faculty's learning sites, compared with only 77% in
203 The biggest impact has been with staff, who now see the benefits of using ICT to bring up to date
methads of learning into their classrooms. 100% of teachers in the department said that the increased
use of ICT has been beneficial tothem.

Reflections: When it comes to using |CT, colleagues do need to see the benefits of programmes
modelled for them in order tovisualise and then actualise their own use of it. The clear challenge isthat
for the use of ICT to be successful, it should be widespread and heavily supported. It takes time to
develop a resource bank and preliminary interactive activities, and bevond that it would take financial
support and more expertise to develop |CT into an effective learning tool.

Contact: \ictoria Middleditch, vmiddleditch@bsecus.org



Associate Departrment: History

Evaluating the impact of an extracurricular History society

All Saints Catholic School, Dagenham

81 1118 coeducational Catholic schoaol

Aim:Tocreate aHistory Society to enable studentsto develop a deeper and broader
engagementwith History.

Background: The school's At department had succeeding in fostering an ethos where students saw
thamselves as ‘artists, willing to immarse themsalves inthe subject both in and out of lessons. There
was a desire to develop this ethos in the History department, to build pupils’” ‘sultural sapital’ and
encourage maore to pursue History at & Level and university in a school where there was not a deep
tradition of going on to further study.

Method:

‘faar 1: The History Society was established, and ran a wvariety of films, historical discussions, events and
lectures. Approximately 10% of the Sieth Form attended at least one event, including several who didm't
study History, and activities were well publicised wia Twitter, posters and governors’ reports.
Questionnaires and afocus groupwere used toinform the following year.

Year 2: The Saciety ran a theatre trip and activities that focused on university preparation. Despite
efforts to broaden its reach, membership was almost exclusively from Year 13. Plansto expand inta Key
stage 4 were not fulfilled. Student questionnaires explained why pupil involvement was lower than
hoped.

Year 3: The society met intermittently, and events like the theatre trip were still organised. To try and
build a sustainable group for the future, an event aimed at Year 10-11 pupils was planned with the hope
that involve ment in extracurricular History could be continued into & Level. & lecture on black historny
was planned through links with another PTI Schools Programme member, and the event was well
attended by around 30 Year 10-11 students. These formed the basis for a black history group that would
undertake a research project in the following vaar. The views of current and former pupils, whowere in
most cases now at university, on extracurricular history provision were taken.

Evidence: Focus group discussions, questionnaires, destination data for school leavers, pupil results.

Impact: Although less succe ssful in its third yvear, the History Society has established itself as part of
the school's extracurricular provision. Feedback from pupils, including those now at university, has
been very positive in terms of their understanding and perceptions of History. Some commented that
the Society provided a first experience of an academic university society, and that they have developed
ne gotiating and debating skills. The profile of the subject has been raised through involvement of other
staff in History lectures and through links with other school s,

Reflactions: Extracurricular societies flourish better when there is awhale-schoal approach that values
learning outside the curriculum. Barriers to participation were a feeling that there wasn't time to
participate due towork pressures, and the lack of atradition of engagement in History activities lower
down in the school Getting students irvalved in leadership positions in a society is orucial to ensuring
its wibrancy and sustainability.

Contact: Tim Wright, twright @allsaintsschool .couk
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Is History bunk? Student perceptions of History
in Key Stagez

Haybridge High School and Sixth Form, Worcestershire

An 1118 coeducational academy

Aim: To determine what impact Key Stage 3 schemes of work had on students’ perceptions aof the
value of History relative to other subjects.

Background: The department had adopted a competenay-based scheme of work for Years 7-3, which
seamed to make the subject more enjoyable and ascessible while still providing streteh and challenge.
The rasearch sought to determine the validity of this hypothesis.

Method:

Year 1. A questionnaire was designed for students to complete online at the beginning and end of the
year to record their perceptions about aspects of the subject, including its value, its difficulty and the
gkills they anticipated developing. Data from cohort & (Year /) informed a report about students
perceptions of the subject on entering secondary schoal.

Year 2: Data from cohorts & (Year 8 and B (Year /) were analysed.

Year 3. Data from cohorts B (Year &) and C (Year 7) were analysed, and cohort & (Year 9 were asked
additionally whether theywere likely to continue with the subject into K34

Evidence: student questionnaires.

Impact: At the start of Year 7, all cohorts perceived History as difficult, boring and unimportant, but
they anticipated gaining research <kills through its study. Cver the three vears, there was a marked
deterioration in the anticipated level of enjoyment for those entering the school,

The Year 7 scheme of work did not affect the perceived importance or usefulness of the subject, but
cohorts & and Bfound History relatively more interesting, easy and fun. Cohort Cfound it more difficult,
as a literary-based traditional approach was adopted for them, and while mary till found History
interesting, a significant number found it boring. The number of students in cohort © whao did not
anticipate future success in History was double that of A arB.

InYear 8 the aim wasto streteh and challenge studentsinterms of content and skills; for cohorts & and
Ethe subject was seen as more difficult and there was a small drop in terms of hew many found Histaory
‘interesting’, with fewer students anticipating enjoyment or success in the next vear and some students
describing Histony as boring’.

By the end of Year 9, cohort A ranked History as the Znd most enjovable subject (8th at the start of Year
71 Interesting’ and fascinating’ remained the most popular words to describe History, and ‘challenging”
replaced ‘boring’ asthe third most popular.

Reflections: Most significantly, for Year 7 students, challenging content and skills can be made so
accessible through the teaching method that students find the subject easy. However, the growing
dizenchantment of Year 6 students with Histary and Humanities is a concern. Happily, this research
has also given us the opportunity to evaluate the impact of schemes of work inYear 7 and to consider
some remedial action tore-engage cohort CinYear 8.

Contact: HelenWeston, hwe ston@hayvbrid ge warcs schouk



Associate Departrment: History

Providing pupils with an understanding of how the wider
world landscape and its themes relate to their locality

Robert Clack School, Dagenham

An 1118 coeducational comprehensive school

Aim: To give students a deeper understanding of the area they live in, and how it relates to key events
in history.

Background: The History department draws staff from all around the UK, not all come from the loczal
area. Consequently knowledge of the areais very limited. The development of high quality resourses
and schemes of work to incorperate local knowledge would help maintain links with the local area and
enable new teachers to engage successfully withlosal history.

Method:

Yfear 1: The department reviewed schemes of work to identify areas where local history could be
introduced. It was decided to focus aon Year 8, particularly in regards to World War |. Links were made
with a local museum to gather information about local individuals who were present at Ypres. Students
completed a case study on a WW1 soldier who had worked in the area, and a trip to Ypres was
organised.

Year 2: There was a continued use of WWI resources and the use of local history was extended into
other year groups. The local histary topic areas were expanded, including the history of Barking Abbey
(to understand the Reformation) and the sinking of the Titanic (brought into foous by a logal surivar,
Eva Hart). Many students already knew her name because alocal pubis named after her.

Yfear 3: The aims of this vear were to refine and develop the local history units which had already been
implemented, and to extend the local history units into earlier time periods, bevond the 20th century, It
was also proposed to arrange a trip to the Museumn of London Docklands to understand the broad
issues of slavery and empire in a local context, and also to examine why the area has such great ethnic
diversity.

Evidence: Schames of work.

Impact: The focus onlocal history has enriched students’ understanding; their focus on the Ypres trip,
for example, shifted fram the trenches and battlefields to the individuals invalved. Teachers have really
focused onintroducing local history elements, and the importance of thisis consistently emphasised
at departmental meetings. There is excitement among the department about a new scheme of wark
that will focus on the wvibrant history of immigration in the borough, to help tackle the issues of
problems with local far-right groups.

Reflections: We see teaching historical skills to Key Stage 3 students as a huge priority, and thare
continues to be focused innovation in our teaching at this level The ethos of the department will
ahways be focused on delivering the best outcomes for our students. The focus on local history sits
wellwith our constant determination toensure that historyisloved by all students and relevant to all.

Contact: lohn Davies, jdavies@robert-clack bardaglea.org,uk
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Extending students beyond the Mathematics
curriculum

St Angela’s Ursuline School, London
An 1116 comprehensive girls’ Cathaolic school with a coeducational Sixth Form

Aim: To raize pupils” interest and aspiration in Mathematics and to share and develop subject
knowledge amongst teachers. To encourage more students to study Mathematics at A Lewvel and
beyand.

Background: The M athematics department was achieving high results at Key Stage 4, and maintaining
a B5% pass rate at Key Stage 5. The number of students that progressed from K54 to study A Level
MWaths had always been respactable, howeaver the number of students studying A Level Further Maths
had always beenvery [ow,

Method:

Year 1. A Level Mathematics students vaolunteered their time to help students in K53 lessons. Students
wha did not particularly enjoy Mathematics but enjoyved reading were encouraged to read books from
the Mathematics book list. Teachers took students out on mathematical trips and UK Mathematics
Trust challenges. & Level teachers did a test in the new modules they weare teaching, both at the start
of the year and the end of the wyear, and results were compared. Teachers attended continuing
professional development (CPD) sessions, and this was measured through CPD evaluations on
BlueSky.

Year 2: Various resources were used at Mumeracy Club and students were taken an trips from Year 7
thraough to Year 13. Teachers attended specific CPD sessions, based on targets identified from
observations.

Year 3: Students were enthused throughout the year wia mathematical riddles, puzzles and jokes that
had been incorporated into lessons. Teachers attended CPD sessions specifically targeted at showing
them how to teach topics and they were given exercises and exam questions to complete and explain,
in order to embed the teaching and learning.

Evidence: Student and staff feedback, exam results.

Impact: |n 2013, 56 students sat AS-Level Mathematios, and in 2014 this rose to 71 students. Another
sigrificant increase was the number of students who studied Further Mathematios: 13 in 200122013 and
261 201372014, The increase was attributed to the significant number of extracurricular trips organised
forYear 10-1 students in 2011-2013. Surveys showed students enjoyed Mathematios and wished totake
it at & Level; however they were not always able to meet the entry requirements iGrade Bat GCEE)

Teachers met regularly and were maotivated to plan and deliver lessons in a collaborative fashion. The
use of exams at the start, and then again at the end of the vear, reflected each teacher's gromth in
mathematical confidence. & review of the Mathematics department, conducted by the Zenior
Leadership Team, included lesson observations, all of which were graded as Cutstanding or Good with
Qutstanding features Students’viewswera positive, reiterating that “teaching in Maths is excellent™

Reflactions: It would be beneficial to oreate a olub that inspires students from an early age and then to

track their invalvement in any mathematical trips, competitions, A Levels and university options. This
would be a better indicator of how effectively the students have been enthused.

Contact: Sally Ghattas, sally ghatt as@stangelas-ursuline . co.uk



Assodate Department: Mathemnatics

Investigating the effect of flipped learning and other video
learning strategies on mathematical understanding

Mounts Bay Academy, Comwall

An 11116 coeducational academy
Aim: To investigate the effect of using videas on learning Mathem atics.

Background: Every student was issued with an iPad for use in schoaol and at home. In a flipped’
clagsroom an introduction to a topic was in the form of an online video set as homework before the over 80% of
lasson, with lessontime thendevoted to using the skills learned. students felt
the uze of ICT

had a positive

Year 1. 300 videos on key mathematical topics were collected as a resource on the school's Virtual or very positive
Learning Enwironment (WLE). A baseline survey of students’ use of online videos in their learning was effect on
conducted. Videos were used inwvariousways: learning
o forflipped learning
as part of revision schedules
to review homework
to provide personalized feedback on mock exam papers
for personal study for studentsto research topicsthat interested them
in lessons

Method:

Yaar 2: Surveys shawed that, broadly, students felt using these videos had a positive impact. The anline
database was expanded to include 500 videos and they were published on two department blogs,
Following training during the wear, all Mathematics teachers used wideos with their clagses. The
department also ran training for all staff at Mount's Bay on the use of videos and online technologies, in
particular blogs.

Year 3: The use of videos and podeasts in lessons became more widespread across the school as an
additional toal for promoaoting learning. 1t became clear that, when introducing topics, there were some
timeswhen the use of videos was more appropriate than others. As far as homework was concerned,
flipped homewark was set at the start of atopic and "corwventional” homewaork set towards the end of a
topicto assess understanding.

Evidence: Pupil surveys.

Impact: Approximately 20% of students were surveved each vear. It is notable that in 2005 over 80% of
studerts felt the use of ICT had a positive or very positive effect on learning. 78% of studerts falt
watching videos before the lesson had a positive or very positive effect on learning. Cwver 80% falt
watching videos during a lesson or as part of arevision lesson had a positive or very positive effect, GB%
felt watching a video that talked through a past paper was positive or very positive although 18% had
not used this resource. This compared favourably to 2012 when the majority of students had not used
videos eitherinlessons or outside lessons on an individual basis

Reflections: From an outside perspective it is easy for the general public to believe that online videos
can replace teachers. We have seen this to the extent that the popular press has promoted Khan
Academy in the last few vears This project has shown that there is indeed a place for teachers;
however, videos used independently by students have a place as a powerful additional tool to advance
learning.

Forthe fullreport visit www.princes-ti.org.uk/staffroom

Contact: Samuel Kent, Deputy Director of Mathematics, skent@mountsbay org; Karyn Frayne, Director of
Mathe matics, kfrayne@m ountsbay.org 57
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Improving mathematical skills across and beyond
the curriculum

Gordon's School, Surrey
An 1118 coeducational non-selective state boarding school

Aim: To coordinate the teaching of mathematical skills in other subjects across Gordon's School. To
forge stronger links with local primary schools To enthuse and extend Gordon's pupils beyond the
MWathematics currculum.

Background: Gordon's had an Qutstanding Gfsted inspection in the autumn term of 2014 and has an
excellent record of academic succeess in Mathematies.

Method:

Year 1. A cross-curricular Mumeracy Map'was produced and a‘Basic Mumeracy Guide’ for studentswas
published in their pupil diary together with a ‘Mumeracy Consistency Guide’ for staff. A successful
Primary Team Maths Competition was hosted including all four local primary schools. To increase the
number of students entering the LK Mathematical Challenges, pupils from Set 2 inYears 7, 8 and 10
were enterad. A team of four Year 10 pupils entered the Team Mathematics Competition organized by
the Further Mathematics Support Programme and four Sixth Form students entered the UK Senior
Team Maths Challenge.

Year 20 The Mathematics depatment contributed to ‘Fairtrade Fortnight’, a whole-schaal event for
Year 8 pupils. Mathematics lessons were Used to analyse the sales of "Geobars (a fair-trade chocaolate
bar) and the impact that this had on the economies of countries in the developing waorld. During
Enrichment Week, the Mathematics depatment collaborated with the Business Studies department
on a project for Year 9 pupils to set up a business selling *subs’ (sandwiches). The mosgt able pupils in
Year 10 were entered early for their GCSE examination so that they could then study the OCR
Additional Mathematics course in Year 11. Pupils took part in national and inter-school Maths
Challenge competitions and some Sixth Formers attended preparation sessions for the STEP exam af
the University of Surrey.

Year 3: Training was given to staff to help improve basic functional Mathematics skills’ across the
school. The department assisted in teaching statitical methods to Year 13 Geography students
Mathematics problem solving sessions were arranged with Year & and 6 pupils from local primary
schools, run by students from Gordor's. Weekly Mathematics challenges were introduced, targeting
mainly Key Stage 3 pupils.

Evidence: Attendance at activities, exam results, feedback from other subject leaders at Gordon’s and
fram primany schools.

Impact: The number of pupils involved in the UKMT Maths Challenges rose from 140 to over 260,
Students from all vear groups were entered into 10 different local and national Mathematios
competitions each vear,

The first cohort of pupils who took their DCR Additional Mathematics examination achieved good
results (33% A grade, 73% A-C, 93% pass rate). The feedback from the Gordon's Head of Geography and
his AZ studentswas very positive. Primary school pupils enjoyed the problem salving session and the
feedback fram their headteacherwas very complimentary.

Reflections: The project evolved significantly from its initial embryonic start. In hindsight, the range of
aimsinthe first year of the project was probably too broad and as aresult the focus shifted throughout
the three years on which one should take priority. However, the main aims of our project weare
achieved.

Contact: Gary Knight, gknight@gordons surrey.schuk
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Improving pupils confidence in Mathematics by
using more IT-based resources

Pimlico Academy, London
An 1118 coeducational academy

Aim: To improve the mathematical confidence and understanding of students through the use of web-
based pre-teaching which enables teachers to deliver a deeper, knowledge-rich curriculum.

Background: In September 2017, the Pimlico Maths department’s GCSE A*-C results were hovering
batween E60-70% and the department was keen to improve onthis Teaching inthe department tended
to be more traditional and schemes of work were just lists of objectives. The department had
undergone a significant restructure and task-based roles had been created (eg intervertion,
assessment, teaching and learning, gifted and talented).

Method:

Year 1: The schemes of work were linked with rich task resources. Significant improve ments were made
tothe assessment model to expose learners to more demanding types of que stions. Informal feedback
from Year 11 students about these resources was positive.

Year 2: MathsWatch via the website mathswatch oo uk was introduced to all students as aresource to
support their studies in their own time.

Extracurricular enrichment included:
e introduction of TTRockstars for lower sets tofoous on numeracy
o hosting boththe Year 10 Maths Feast and Year 8/9Team Maths Challenge
o saveraltripsfor Post-16 students
e alecture by author and broadeaster Alex Bellosto our most able students

Year 3. It was felt that the majority of studentswere confident in lessons and the focus became further
challenge, incorporating more group work and investigative tasks to support the introduction of the
new GCSE. The decision was also made to adopt the Maths Mastery curriculum in Year 7 A wider
spectrum of extra-curricular activities was offered including chess olub and Countdown competitions,
which created alovely buzz about the subject around the school.

Evidence: Lesson observation feedback, student and teacher sunveys, Myl aths/Maths Watch logs

Impact: The increase in opportunities for students to learn independently was evident during the run
up to exams, where students were seen using resources to inform their revision and identify their
weaknesses. Year 13 studerts became less reliant on teacher-led intervention and observations of the
department demonstrated more use of enrichment tasks in lessons. This had a direct impact on
observation grades, which inthe first vear were a mixture of grade 25 and 25, while by the third vear the
highest proportion of 15 and Zswere awarded.

Reflections: Having recognised at the end of the first vear of the project that the aim of using web-
based teaching was too narrow to engage all students, this project focussed more an improving
confidense and enrichment to ensure students gained deeper understanding of the subject. We have
had several challenges, the biggest being the huge turnover of staff which made it difficult to sustain
projects. Towards the end of the second year, it was felt that we needed to return to the traditional
structure of the department to continue its development, which created a lask of clarity of roles for a
peariod of time.

Contact: ldzaldros, iidros@pimlicoacademy.org; Elizabeth Hardy, e hardy@pimlicoacademy.org;
sthomson@pimlicoacademy.org
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Using CREST awards to enrich Science
teaching

The Wycombe Grange Pupil Referral Unit {(PRU), Buckinghamshire

A complex provision for vulnerable and challenging 11-19 year olds

Aim: To use the British Science Association CREST Award scheme to enrich the experience of students
and encourage inter-schoal collabaration.

Background: Most students admitted to TWG inYears 10 & 11 are highly disaffected learmers, many with
extreme and challenging behaviour, and with very reduced prospects of achieving nationally aceradited
qualifications by the end of Kay Stage 4.

Method:

Year 1. All students were initially given an Energy for Learning Indicator (EFLIY questionnaire measuring
their motivation and aftitudes in four areas: Sharing, Caring, Discipline and Determination. Links were
created with 5t Michael's Roman Catholic School and pupils carried out a collaborative project
‘Radiation Helocation’, which was taken to the Regional CREST ‘Big Bang” at the Science Museum,
London, where the team were awarded Brorze CREST Swards.

Year 20 All interested students were offered the opportunity to carrny out CREST projects if their
timetable allocation allowed. & zood trial run of the collabarative project modelling real sciertific
practice with Special Educational Meeds schools took place. Several students gained Brorze CREST
Awards.

Year 3: The embedding of CREST at TWG cortinued successfully despite tremendous difficulties -
timetabling, groupings, locations and c¢hanging staff. Two students gained Silver CREST. Three top
studentsweare given the opportunity to attend the Boval Society Summer Exhibition.

Year 4 Collaboration with mainstream schools continued. & group of students attended a lecture inthe
form of a Science show, with interactive demonstrations, videos and activities on the theme of
Propulsion.

Evidence: Motivated School’s Energy for Learning checklist data, exam results, CREST asse ssment.

Impact: Despite the challenges, all students participating cained Bronze CREST Awards and two pupils
gained Silver Awards There were significant positive, measurable changes in their attitude towards
acience and imprevement in their self-esteem. For most students all Energies (EFLI data) increased
significantly, often between 16 to 30%. The EFLI graphs were very visual and allowed students to see
hiow well they had progressed. All CREST students went on to gain creditable externally assessed exam
results despite originally being on course for complete failure. There was also a big impact on new staff,
who developed a keen interest in the effect that the CREST Award scheme had on their students.
Schools invalved either directly or as observers also planned to offer CREST Awards in their schools,

Reflections: Perzonally | have learned a great deal from this project. Firstly, that yvou ahways have to be
open to young people’s ideas. It took one student about six weeks to finally find a tapic that she was
interested in - valganoes! The amount of effort invalved in reaching that point was unbelievable, but off
she went - researching viscosity and types of voleanoes in her lessons, and she carried out some
amazingly organised and patient experimentation.

The Maotivated School — Energy for Learning Indicateor is an exceptionally acourate way of quantifying
intangible parameters which are othemwise subjective measurements made by teachers.

Contact: Liz Bell, Ibelll@bucksgfl org.uk, Julie Smith (Former Head of Department)
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Developing effective feedback within Science teaching

William Farr Church of England School, Lincoln

An 1118 coeducational comprehensive school

Aim: To set up a common approach, which could be shared with partner secondary
schools, of using feedback to studerts more effectively withinthe Science department,

Background: Lesson observations conducted in 201172012 indicated that students knew their target
grades but could not articulate effective ways of progressing to the next level. John West-Burnham had
spoken at an inset day about recent education research showing that effective feedback had the
bigrest impact on students’ progress.

Method:

Yfear 1: The whole department focused on feedback as part of their development management. The
need to set meaningful (SMART) targets was emphasised. Student questionnaires on the impact of
feedback were completed each year. After this first wear there was significant progress, with 100% of
studerts questioned able to comment on the level they were at and where they should be. Some
studerts were able to give insightful strategies to allow them to progress to the next level The quality
of feedback was good but there was a need to make the quality consistent for all students, regardless
of age or ability.

Yaar Z: Great progress was made inthe area of dialogue marking. The adoption of this polioy across all
key stageswasfast and sustained. A range of techniques was trialled and used at k33 in particular. k54
and K55 saw a more uniform approach and studentsresponded well, after a slow star.,

Year 3 A working party was set up and a common format of feedback sheets was developed. This also
included an option for parents to comment on the targets set. The time and rigour of the system
caused some difficulties with staff who taught many vear groups. There was also concern with the
comments coming back from parents teachers felt vulnerable and open to intimidation. This was
addressed by redesigring the feedback cards and developing an agreed bank of stock phrases. The
development of the feedback project was also the subject of a continuing professional development
twilight evert where teachersfromthree different local secondany schools attended.

Evidence: Lesson observations, student and staff surveys, fee dback fraom other schools.

Impact: The CPD event was well received by visiting schools: interest 4, relevance 4, quality of material
b and style of delivery & (5 = very good 1= Foor. The most significant improvement indicated by student
feedback over 3 vears was anincrease from 72% to 82% of studentswho said they set targets based on
feedback given by their teachars. As the assessment and feedback increased, teaching within the
department also improved - in 2012 the quality of teaching was 1.9 (1= Qutstanding. 2 = Good), in 2014 it
wasrated as 1.4

Reflections: Students are more aware of their learning and how to move forward. Mot every student is

as articulate at desoribing this, but they all et the opportunity to reflect, formulate and discuss their
CWH Progress.

Contact: Lesley Newnham, | newnhamgwilliamfarrlines.schuk
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Improving Science provision at Key Stages1& 2
by developing extensive outreach activities

kKing Edward VI FHve Ways School, Birmingham

An 1118 selective coeducational academy converter

Aim: To develop a range of science activities for primary school pupils and provide training
opportunitiesfor primary school teachers.

Background: KEFW School has Science specialist status and an intake from over 50 primary schools.
However, some of the very able primany pupilsin Birmingham did not consider a grammar school as an
option. The KEFW intake of Pupil Premium funded (PP pupils was 6% and a challenging new target
intake was set at 20% PP.

Method:

The Science department developed a programme of outreach activities with 5 local primary schools
with events such as Science Week; 500 primary school pupils and their teachers attended 13 different
science-based sessions including rocket building, liquid ritrogen demonstrations and microscope
workshops.

Phiz lab (previously the Physics Factony), part funded by the Ceden Trust and KEFW, developed into ane
of the major school-based outreach centres nationally. Outreach sessions were delivered in primary
schools and at KEFW for pupils on topics such as space, sound, light and forces. A Potions Day was
organised aswell as presentations for pupils and staff on topics such as the Magic of Science and the
solar systerm.

The Pupil Leadership Group, which involved over 70 Sixth Form students, delivered an extensive range
of activities each vear in Saturday masterclasses and summer activity weeks. After-school science
clubswere introduced in a number of primary school s,

The annual Festival of Science for KEFW pupils and visiting primary schools included a Bocket Day, a
Year 7 Seience Fair and 20 bookable activities. Visiting speakers included Alice Roberts giving her
presentation on The incredible unlikeliness of being’ and "Space - so what? by Anu Ojha, Director of
the Mational Space Academy.

Evidence: staff and pupil feedback.

Impact: Cvar 7,000 pupils and 300 staff from over 100 schools attended science-based sessions in the
final vear of the project, and feedback was very positive. 96% of pupils found the sessions very
enjoyable and 100% enjovable; 100% said they had learnt something new. 100% of staff said they had
done more practical work than they would normally do and 7% thought the sessions were more
challenging than their normal lessons. The ambitioustarget of 20% PP for September 2075 was met and
recaived national recognition from the Sutton Trust and The Timesand The Guardian newspapers.

Reflactions: This hasbeen avery positive experience for me, as He ad of Department when | started the
project, and in my new rale as Assistant Head with responsibility for widening acoe ssibility. Whilst
solence was always the foous for the outreach that | developed, as the team of people invalved
increased, the scope of the projects also increased. The enthusiasm and enjovment fram all involved
has been a delight to see; people willing ta give Up their own free time for the benefit of cthers and to
share the love of a subject.

Contact: Richard Russell, rrussell@kefw.org
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Bridging the gap between GCSE and A Level Sciences

The Crypt School, Gloucester

An 1118 boys grammar school with a coeducational Sixth Form

Aim:Toincrease the number of students studying AZ Science subjects and alsoto
increase the number of students applying for Science courses at university.

Background: Some students had found it difficult to move from GCSE to AS study and there was a
significant drop-out rate between A5 and AZ Science courses.

Method:

Yaar 1: Initially support sessions weare offered to students who had not performed well on the first AS
unit test. However, this support was then extended to all AS studerts and the take-up for these
sessions was very high. GCSE students were also stretched and challenged mare to provide the
springboard needed to progress successfullyto A Level studies.

Yaar 2 [t was decided to hold a summer school for Year 11 pupils to allow students to experience some
leszans in all of the subjects that they had chosen for Sikth Form study. This helped students to
canfirm that they had made the correct choice of A Levels and to prepare them for the year ahead.
summer woark was also published on the school's website for those students who ware unable to
attend the summer school.

Year 3: The final year of the project saw awhale-school suppart programme at GCSE and at A Level
This was deemed even more necessary by the fact that GCSE examinations are now terminal
assessments, carried out aft the end of Year 11. The support sessions were put in from January and were
also put into the exam period itself to offer pupils a top up. The summer school continued into its third
wear.

Evidence: Student feedback, exam results,

Impact: Assessment of the impact of the project focused on Biol ogy:

2008/9 15
200510 16
20101 21
2001112 20
20712113 33
2013114 32

The number of students going on to study Biology-related subjects at University also increased in the
last wear a number of students went to Oxford and Cambridge to study. A direct impact was also seen
inthe ASresults achieved by the department which in the last yvear of the project were same of the
best the department has had.

Reflections: We need to make sure that students are getting excellent careers advice and support in

choosing their & Level subjects. We intend to encourage former students to come back into schoal to
inspire the next generation.

Contact: Charlotte Sturge, csturge@erypt gloucs schuk
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Engaging studentsin engquiry-based team projects
{(CREST awards) to inspire alove of science

Altrincham Girls" Grammar School, Manchester
An 1118 girls’ grammar school.

Aim: To encourage teams of students from Years 10-12 to think about the

problems of the future by engaging in enquiry-based learning around science and sustainability. To
engender a greater awareness of the careers available in science and technology, and develop
communication skill s,

Background: AGGS was a part of the Schools Universities Partnership Initiative (SUPI) project
organised through Research Councils Uk, and played a lead role working with the Univarsity of
Manchester. Many students in the Sixth Form were taking Sciences, but their career aspirations were
frequently within madicine.

Method:

Year 1. & Science and Sustainability project (Z011-12) was run before the SUPI project was set up and
wasused asa case study for school-researcher links.

Year 2: The SUPI project started and a researcher from the University of Manchester spoke to Year 9
pupils abaut flight. The project was introduced to students in ¥9 and Y10 wia assemblies, an
introductony letterwas issued totheir parents and initial applications were received.

Year 3: The project was introduced to Year 12 via assemblies and teams assighed. & project launch
lecture for students and parents was held in mid-September, addressed by Professor Hoger Ford from
the University of Salford on the subje ot of water. Launch afternoons were held for team s with activities
on team building, success and research skills. Approximately 120 students joined the project initially,
and a teacher mentor was assigned to each of the teams, which met waeakly. Students selected three
topics for their first investigation and were irvited to produce posters outlining the problems and
environmental challenges posed; these were judged for the CREST Silver Award. These projects were
also presented to parents at a celebration evening. & SUP| Science and Sustainability event was held at
the University of Manchester with a lecture by Professar lan Cottan, Two other schoaols also took part
and students displayed their posters tovisiting researchers.

70 students continued with the CREST Gold award which was managed by the Greater Manchester
STEM Centre.

Evidence: CREST reports; feedback from staff, students judges and parents; Wear 10 surveys.

Impact: The projects went well beyvond classroom teaching and ignited areal passion for science; over
B0% falt much more knowledgeable about science and pupils became confident in answering probing
unsecripted questions in depth. The Year 10 survey showed that over H0% felt their skills and confidence
had improved significantly. Over 75% had enjoved working with older students and ower 75%
commented that the project had prompted them to read maore widely.

Reflections: Ensure the students that sigh up for projects such as these are not over-committing — we
circulated lists of participants to teachers and allowed them to comment. Several girls whao were
strugeling with their GCSE coursewark were discouraged from participating at their teachers’ request.

Contact: Catherine Russell, Head of Science and Biology, russell@aggs trafford schuk;
Melissa Lord, Fhysics Teacher (and former Head of Science), lord@aggstrafford schouk
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Using new forms of ICT to enhance teaching and
learning in Science

Harrogate Grammar School, Morth Yorkshire
An 1118 coeducational comprehensive school.

Aim:To investigate the use of iPads to enhance teaching and learningin Science.

Background: HG5S decided to launch a 11 scheme foriPads in summer 2012, 1n 2014, Biology, Chemistry
and Physics had their highest ever numbers of Sixth Form students with a significant number of The real

studants choosing to study Sciences or Science-related subjects at university. strengthsof
theilad

Method: scheme were
particularly

Year 1. Uses for the iPad in lessons ranged from sharing resources elactronically with students via
Showbie, making animations of scientific processes, taking photographs of practical procedures, evident when
making presentations to explain a scientific process and using the internet to research ideas. Apps like students were
Socrative were used tao helpwith assessment for learning (AFL) as they allowed staff to pose questions revising

to the whole class to gauge understanding. Students were surveyed about their use of the iTunesl
revision courses.

Year 2 A new Virtual Learning Enviranment (WLE) called Firefly was introduced in summer 2013 This
was used to share PowerPoints and worksheets with Sixth Form students and to link to useful videos
and other resources on the internet. User statistics from the site made it clear that students were
accessing these resources to support their learning in Science. Hesources for new Year 7 schemes of
work were also added.

Year 3 3taff set up shared accounts with olasses using the Brainscape flasheard app to build a bank of
revision cards written by the students. The app allowed the teacher to monitor progress and usage, and
the feedback from students was very positive. Data logging equipment was updated to allow existing
and additional sensors to be utilised with the iPad. Kahoot also proved to be a popular revision and AFL
tool as it introduced a competitive element between students and allowed teachers to check progress
gasily.

Mew AL Level courseswere developed based around the resources available via Kerboodle.
Evidence: student surveys, WLE user statistics, exam results.

Impact: The feedback on the iTunesl revision courses was very positive. Statistios from the schaocal
iTunesll administrator showed that therae ware over 400 downloadsin the Bweeks before exams in May
2ME for all three courses. The real strengths of the iPad scheme were paricularly evident when
studerts were revising. Showbie was used predominantly to share resources with students which
meant that photocopying bills were cut considerably.

Fesults in 2014, particularly for AS students, were some of the best ever by the faculty,

Reflections: It is very difficult to measure the specific impact of the introduction of iPads because
studert cohorts vary so much year on year, and many other factors affect results However, inthe last
three years the iPad has become an integral part of teaching and learning in the Science faculty (and
acrossthe school),

The Harrogate Grammar School website has some information for schools who wish to set up 11 iPad
schemes: http/fwww harrogategrammar.co.ukfschoolfipads-for-learning/

Forthe fullreport visit www.princes-ti.org.uk/staffroom

Contact: Anne Maguire, aem@harrogategrammar co.uk
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Improving student confidence and curiosity
in Science

Oakwood Park Grammar School, Kent
An 1118 selective boys gramm ar school with a coeducational Sixth Form

Aim:To improve pupil engagement in Science and increase the uptake of Science A Level subjects

Background: Students at OPGS were achieving good results intheir GCSEs, however uptake at A Leval
was not as high as it should have bean, particularly in Chemistry. Student surveys showed that Key
Stage 4 students ware bored with content-driven lessons and the lack of practical work. Teaching was
graded as af least Good agross the department, but thare was little integration between Biology,
Chemistry and Physics.

Method:

Year 1. A Level students held mentoring sessions with A/E borderline students in Year 11 in order to
raise attainment. Heads of subject completed regular learning walks, giving feedback and suggesting
areas for improvement. Teachers became more welcoming of lesson observations and the department
started to share good practice,

Year 2:1n 2013 QPGS maoved from Edexcel GCSE to Cambridze IGTSE. Although the course was more
challenging, it was felt it prepared the students better for AS Level Science. At Key Stage 3 a new
project-based programme of study was created. This new programme focused on skills (practical,
literacy and numeracy), rather than being cortent driven, allowing students to become confident and
resilient young scientists who had alove of learning and a thirst for knowledge. Anexciting timetable of
enrichment activities was also designed, allowing students to experience many aspects of science
outside the clagssroom.

Year 3: Year 9-10 high achieving students were given extension activities allowing them towork bevond
the Key Stage 4 curriculum. Homework menus ware created and files are kept by each studert,
allowing teachers to review progress of independent learning throughout the wear.

A weakly key Stage 3 Science Club was held allowing students to take part in regular competitions.
Enrichment days, activities and trips were extremely successful with all members of the department
becoming irvolved. The Science department completed an action research project Tmproving Year 11
engagement’ and trialled several new active learning strategies.

Evidence: Le arning walks, work sorutiny, student progress tracking.

Impact: Progress across ey Stage 2 was at least Good for all students. Year 10 progress was at least
Good for most students and intervention strategies were put in place for “at risk’ and ‘marginal gaing
studerts. Year 11 student surveys showed that active learning had a positive impact and predictionsfor
2ME GCSE results were extremely encouraging.

Reflections: There is still work to be done to improve the uptake of Sciences at A Level and we will be
cantinuing to encourage our hich achieving students to extend their knowledge through independent
projects set on aregular basis

Teaching and learning have been transformed across the Science department. Teachers from Biol ogy,

Chemistry and Fhysicswork together on department initiatives. Key Stage 3 has been an overwhelming
succassand there is a’buzz’ inthe department when Year 7 and Year & lessons are beaing taught.

Contact: Cindy Williams, cwilliams@opgs. org
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Encouraging extra-curricular Physics

The Thomas Hardye School, Dorset
A 13-18 coeducational comprehensive school

Aim:To encaurage further participation in Physics outside lessons to give studentsthe
gkillsto enable them to participate infuture advances in STEM related projects.

Background: In 2015 the school was judged to be Cutstanding by Ofsted. It is exceptional in that it has
alarze number (approx. 9 of Physics teachers. About 120 students study AS Lavel Physics, but they
tended tobe restricted to learning exactly what was on the exam specification.

Method:

Year 1. An essay competition was introduced at the end of Year 12 to encourage students to engage
with physics concepts which were not necessarily part of the curriculum. This required students to
develop their research skills, take more responsibility for independent learning and present their
infarmation in a professional fashion, including Harvard referencing. All of the department’s Physics
teachersweare involved in producing the list of essaytitles and shared in essay assessment. Prizes were
awarded for the winning essays, which were judged by Professor Hugh Griffiths from UICL.

Year 2: The Biology and Chemistry departments introduced similar non-curriculum based projects such
as posters, investizgations and presentations. In addition to the end of wvear activity, Physics and Biol ogy
teachers offered a number of their lessons in a lecture format This irvolved a Science teacher
delivering a lecture to between 80 and 130 students. There were also talks and presertations from
guest speakers.

‘Yfear 3: The main focusfor this vear was sharing the good practice available to students at The Thomas
Hardve School with neighbouring schools, This was facilitated by introducing Trevor Plant, Teaching
and Learning Coach for the Stimulating Physics Metwork. This involved three events at The Thomas
Hardve School: ‘Changes to the K53 Physics curriculum’, ‘Physics starters to promote thinking' and *A
Level Physics from September. The endorsed practicals’. These sessions were very popular and
included teachersfrom several Dorset schools.

Evidence: Participant feedback, exam results, university applications.

Impact: Cver the project there was a slight increase in the number of students attaining grade A* in
Physics and this is expected to improve even more. The number of students studving Physics at
university increased from 2 in 2012 to an expected 15 in 2015, Teachers travelled reasonable distances
toattend the supportive events and all the feedback provided was positive.

Reflections: Students can become very passionate about a subject when they are not constrained by
the limits set by the specification. They have developed the skills necessary to conduct research that
is typically reserved for undergraduate students. The main challenge posed by this project, inevitably, is
time constraints. This is particularly relevant in a rural area where travelling implications are irvolved.
The Institute of Physics provides excellent online support for delivering & Level Physics - httpf

tap.ioporgf

Contact: Andrew Ellizon, aellison@thomas-hardye net

The number
of students
studying
Lhysics at
university
increased
fram % in
2z toan
expected 15
inzis

Forthe full report visit www. princes-tiorguk/stafroom
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